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ABSTRACT

booklet, a yeneral guide t o <iwizen eco—agtior,
£ action on community enwiron wemtal probkless ., It

be conzideral ir any conmuc-it y eco-actica 7

38 not a riyid set of rules. M owerview idemtifies

]
Situatiaz, but it
sevel kay ideas of environmental issues, incZud .ing the uinlyexsal
participation of all humans in the environmerst -and the mista Xeq
concept of ‘growth equals progress.” Tl pain body of the pooklew
contains eight chapters which discuss identifyi ng the proble I
secting goals, _]Ll:;,*'lfy:ll’lq the goals, identifyin<g commanity azd public

Ircas, g)\;il.ldlnr‘_j an effective group, identlif ying compur ity Feo.oCes,
ﬂa%lqnmq an action strategy, arcd carrying owt the project, Thege
chapters include stjc:ic.lag;;al arsal yses of kirds of powser iph<ren® in
decision-making sicuatdons and processes of att itwdes and so<ial
change. They help citizens appreciate the =mocia l foxces ang
rapifications related to eco-acticn. Several e Sour<es ele pIovyided:
napes and addresses of 26 eco-or¢anizations thr-<oughout the cduatzy; a
biblioyraphy of 11 references for acti m—onient-ed eco—skills i and a
total o0f 153 sample projects for environmental education and
awarencss, commpurity envircmmental service, azid pablic affiizsa
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Fundamental Fact

The fundanmental Dot of Looonan awareness iy
this: "1 am life that wants to tive in the midst
o other hife that wants (o dive.” A tlurking man
feels compelled  to approsch  all life with the
same reverence he hus Por s own Thus, all dife
becomes part of his own  expericpce . ... We
must try to demonstrate the esseqtial worth of
lite by doing all we cann (o alleviate suffering.
Revererce for dife, which growve out of a1 prope-
understanding of the will to live, contains life-
affiemation. It acts to create values that serve
the material, the epiritual, and cethical develep-
ment of man.

—lBert Schweiizer
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Foreward

Tins baoklet is for persore wlo ase cose ermned
about what is happening around (em, te people and
to raten:d phenomen: 1 as for persesng who feed
respoaiscbde Taor their actions, {or e gevions o their
sociad system and wortd commueity, Ttis for porsons
who desize environmental guadity and feel cortmit-
menis Lo the efFracticnr of Iife and the calt o soeral
joustor. 10 1s Tor persens who don’'t foel dinsinished
cand want to assert control over their own lives and
tengitios as persons and as cifizens,
The booklet 15 0 peneral geide 1o cilizen eco-
action, It is not meant to he a coskbook with recipes.
It does noz dwell om what one can do about any
specilic dssue, There are no lists of detergents to use
or to aoid, no methods for saving water or for
returning 1o the “natural lite ™

However.  this  booklet  does  provide  somie
stepsou process Por building o plan of action on
corimmunity  enviropmental problans, The sequence
offers Factors o be considered and reminders of
things to check out and to reflect upon. In this way.
the booklet s meant to be instructive and usetul,
without being overbearing. It is not o rigid. anthorita-
tive set of rules 1o impose upon any problem or
situation. Persons using the booklet will develop their
own style of denling with community issues, That i
what this is all about a booklet to serve s ¢ guide to
help individuals and groups to develop their own
sevfe. After all, vou will be the anes whio know the
problems and issues i your community. You will
know the community forces at work. And you will
fearn and test which approaches, techniques. and
strategies are practical and responsible in your conr
text., No ene miles away 0 a changing and pluralistic
world can impost g set of rules or solutions to
structure your actions or to provide “snswers.” One
can only offer some insights, some ways to reflect
upen whit you are aboeut, and some remminders aboul
matters of respensibility and accountability.

. J.L.
Tallahussee, Florida R.F.A.
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We all Lave o participatisg role i the cnviron.
’ i avodh i W
carbon

rent, Thoere 1 ro wey o wee can
o ocupy space. We2ocotwert onygen te
dioxide. We consume energy. We Ly, constine
dizeard, ete.

We are all part of an infegrated earth systeny an:d
its many eco-systems, ceo-cycles. and habitets,
Aut rhere is essentiallv only one great Farth
ceosystent for ran, who s its dominapt species,
We have the grcatest impsct upon that sy iteps,
and we alone can make 1t aninhabitable {er G
living creatires, Since this is the only ecosystem
we have, we have to think “ecologically™ i we
are to survive,

Mun lives within the dictates of natursl laws or
does not live at 2ll. Unfortunately. man has
trouble baheving this. As Joseph Wood Kruich
once said, “Not only men, but all Hving things
stand or full together. ... If we think only in
terms of our own welfare, we are likely to find
we are losing it.”

We are still equating growth with “progress.”
More is not always better. More oil to consume
means more pollution and less encrgy. More
people means more demand for scarce goods and
services, more pressure upon the society and the
ecosystem to provide and control. When filling a
bucket, the rise of water may be regarded as a
gain; at the lip of the bucket the gain ceases.
Growth also has its limit.

)

-k

The
often
processes thon i s of the dromatie, The draoatic
aecurreiess gre dicators simals of these wnpe
derlving proticns. A b sdl s dromatie and
idcates declimug walter quality o stream with
mdustrial wistes ar a0 ke wilh natriend
enrichment cutrophication. The mass staughter
of cagles indicates o problem in human prioritics
and in the way man sees himsell on the carth
relation to other Lving crentures, The dramatic
ecodisaster is akin to the death of the canary
carried into the carth by miners,

degradation  of the environment s mere

g function of slow, insidious, crosion=like

There are two fevels of concern over the environ:
ment: firse, we are concerned about the threat 1o
the existence and survival of humankind and
cecond, we we concernaed aboui the guality of
the environment which is inexorably linked to
the quality of life, ours and the biotic contimuni-
ty. This not ouly refers to scenic and esthetic
quality but the quality which sustains all living
things. For example, the city may be ugly, but it
also breeds violence, psychological problems, eie,
On the matters of existence and quality of life,
all living creatures (including humankind) are
bound together,

Finally, the environmental “problem™ is a human
problem. If human beings do not act to amvulio-
rate their condition, natural processes will end
life as we have known it. But we can act—indivi-
dually and collectively—to make a difference
HOW,

*Adapted from a speech by Arthur R. Marshall, Center for Urban
Studies, University of Miami, Miami, Florida, delivered in March, 1971,
at Pfeiffer College, North Carolina.




An Eco-action Checklist

COMPREHEUNSION/CLARIFICA-
TION OF "I PROBLEM SITUA-
TION
What™s voine on here?
terms are understood and detined.
How do T and othiers teel about thiy?
STATING  THE  ISSUL/PROBLEM
IDENTIHHCATION
What's the gap between what 1 osee
andd what [ proefor in this situation?
State the problem und define why il
15 a Uproblem.”
Fxplore the scope and impact of the
problem: Who is causing? Who s
affected? How? Where? Why? cre.
STATEMENT OF GOALS/INTEN-
TIONS
- What do T want to achieve here?
State the goul(s) (intentionsy which
you should strive to achieve, deally,
in this situation,
JUSTIFICATION OF GOALS
A, Factual Justification (Prediction)
If we pursue this goal. will it
gel us closer fo a solution to
the problem? Will the attain-
ment of  this goal solve this
problem?
Is this woul the best among the
possible atternative goals which
we could set?
B.  Vualue Justification
ment)

- Who do we think we are”? What
are our intentions and motives?
How do we see what is going
on here?

~What do we stand for?

What are we trying to do in
life? What are our life goals?
~To whom are we accountable
and for whom are we responsi-
ble?

--How do we explain our choice
of a goal given its positive an
negative consequences’?

IDENTIFYING AND SECURING

COMMUNITY RESOURCES

—What material and human resources
do we need? What do we have? How
might we obtain what we need?

~What consultants can we draw upon

PHASE |

Pactys and

PHASE

PHASE 1T

PHASLE TV

(Commit-

PHASE V:

for information wed skilts?
What allies can we build for power,
resources, and legitimacy?

DUILDING “COMMUMNITY” IM THE

FCO-ACTION GRQUY
How can we butld and sustain purti-
cipant  commitment  to the eco-
project?

How can we maximize participation
and in-put?

~How can we help others tultill their
needs and growth!

IDENTIFYING COMMUNITY FORC-

ES

- What forces in the commuunity are
operating against our goals? What
resistance cian we expect, trom whal
source, with what strength and ef-
fectiveness?

--What forees in the communily are,
or could be, operating or our goals?
From what sources and with what
strength?

SCORING: BUILDING A STRATL-

GY
How can I maximize the pro-forees
and minimize or pectralize the anti-
forces?

PHASE VI

PHASE VI

get us where we want to go?
What acls (imeans) are necessury to
bring about the desired consequen-
ces and goals (ends)?
Are these acts jist and responsible?
Are they consistent with my/our lite
goals--the way we think that lite
ought to be lived? To whom are we
accountable?
PERFORMANCE AND
EVALUATIVE FEEDBACK
~Getting and using feedback on group
effectiveness,
-Getting and using feedback on pro-
gress toward goal attainment.
—Reviewing and revising procedures,
scores, and goals,

PHASE IX: USING

PAUSE:
The decision-maker might well pause to pose these
guestions:
~What were my motives in this situation? Am I
stating value principles to cover less desirable

7
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motives Cselt-mterest, el )t

Whiat asstnptions am bmaking about the presoant
state of attairs? Are these assumplions logeeal and
deanrate?!

Whiat reavmptions Tonve Dde abont 2h s foresec
able consequences of the uction alternatve select-
e Have 1 eomsidered the impact of what 1 ean™t

know and can't foresed, as mnels g8 posabla? Of

Ty other weords, |
shility o dise e

the wenonitended oot
r-kng too much piven oy
conscuUeinees

Wieit e oy cmobons eelingsy abeut the
confhict, persons, and objects involved in thos
sitnation’! Does oy pereeption adversely color
my judgement here?

Fyven if the acts required To etfect this decision

are consistent with my value comitinents, do i
have the ability 1o develop and to carry out
stutepies o effect the dedsion? In other words,
do | have the power and other means to eftect

the eods selected?

A T udgng this power responsibly? To whom am
Iaceonntable?

What ape the predictable or possible costs? Whn
will paes these costs” 15 that a reasonable and just
ction!

expeat

Weagh Shziverselity and Dapartiadicy: What would
happen 17 ne one did thes? 1 everyone did thy?
Reciprovins How would T feel if this were done
to me? Arewe making chinims that alt have a right
to make on others in such situations?
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Over the past decade, maore people have discover-
e more and more environmental problems. The mass
media daily carry reports of the problems, and those
that the media miss are mentioned by politicians and
attacked by eco-uction groups, The sreater awareness
of the environment and ifs Cour) problems is a big
step forward. The fact that you have this booklet m
vour hands is another hig step beciuse it shows that
you. or someone who gave vou the booklet, are
concerned and are conscious of the problems. You
will see that one enormous difficulty in environmen-
tal action is raising the consciousness of others to
such a point that they will also take action on
CLO-ISSULS, ’

Beyond all the verbigge and rhetoric of the media
there is one central truth: that the time is aow for
people to face their envitomment as a reflection and
expression of themselves, to take responsibility for
what they see. and to make whatever changes they
feel they have to. As Pogo once said, "We have met
the enemy and he is us.”™

The first step in a svsieniatic etfort to cope with
environmental problems is to define those problems.
Too often persons have @ tendency to teap tfrom the
perception of a difficulty to a proposal for action, It
is like the patient who enters the doctor’s office and
proclaims: I have a terrible headache. Should |

undergo brain surgery”?” The doctor -or many of
g 1 )

them--would want to conduct a careful diagnostic
examination, questioning whether the headache was
the problem or a symptom. The same is true for
eco-problems. The first step is a systematic examina-
tion and definition of the problem.

A problem, if we accept the definition of the
Council on Environmental Quality, is perceived
“when our view of what conditions are does not
square with our view of what they should be.
Problems, in other words, are products of our values
and our awareness.” A person is first aware of beer
cans and other litter along the highway and is then
dissatisfied because this condition does not square
with what he wants—clean roadsides. A person is

Q
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So You've Got An Environmental Problem

aware of the fish kil and i angry becanse he wants

st cnd clean streams.
“Real” “ldeal”
Preferences about
the way things
should be

Awareness of thongs

as they are

Moving Itom awsreness (o action, two problems
appear. Tirst, to express dissatisfuction and frustra-
tion, there s a tendencey to sloganize with rhetoric
and to thus employ great and glittering generaliza-
tions. “People are inhciently evil, look at this litter!™
“The power structure oppresses the masses and kills
Fish! Tmperialism!™ The protit motive is destruc-
tive,” “Private property is evil.” Second, and related
to the fiest, s the tendeney {o be against something.
“We don't want the freeway.” “No new houses, there
are too nuany  people here now.” “Stop oceun
dumping.”™ “Opposed  to strip mining!™ It is not
cnough to be against something, that is only the
beginning, Statements and stogans of opposition, like
Joaded rhetorie and generalizations, may be cathartic
hut gloss over and block thoughtful and responsible
confrontations with environmental problems.

L-ffective action programs need to move from an
“antiT-posture to i U'pro”-posture. That is, they have
to suggest ways to change: new ways of doing things
which will help to achieve poals, ways to get us from
where we are which is undesirable to desirable
conditions of life. This meuns that we have to analyze
what is wrong with where we are (get to the root
causes of what is wrong) and to establish specific
goals (what has to be done to correct or ameliorate
what is wrong).

You and each person in the group have to take a
long. hard look at what you think is a problem. If
you are going to mount an environmental action
project, each person in the group should help to
identify the problem and share his feelings and
reasons why he thinks that the problem is important,
his perception of the causes, and his identification of

10
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Fhose adversely affected hy it A useful way of
provcecding s to use one of the ‘ollowing sets of
spuvshions to stracthire vour discassion and, then, yo.on
resiredn o the nature of the problienm:

1o Who s doeing something (or not doing osae-

thing they shoald be doingy?

B Wit s being done tor not being done)?

o Po whom {orwhat) s o bengz done?

o Where is it being done?

e Why s thes w problem? How dovs wint o
contrast with what we would preter?

a0 What is poing an that is o problem? Why is it
a problem!

B What haem is being dJone? Whepe is it being
done”

. Who and what ix bring aftected? Exactly
how are these people and/or things being
atfected? Tist effects and get duta to support
these effects.

J. What dre the dimensions of the problem on
the community and the environment? Ln-
vironmental  quality, living creatures, eco-
norie impact, political impact, soctal impact
Gi.e., old  young, racial minorties, rural,
urban, ete.)

¢, What are the institutiopal arrangements and
beliefs which make and keep this a problem?
Individual values, self-interest, private profit,
fears, persons controlling policy-making and
enforcement practices, lack of accurate infor-
mation, etc.

£, What additional imformation do you need
and where can you get it? What sources from
rescarch information would be needed to
more clearly define the nature of the prob-
lem and its causes?

The approach that you are beginning to follow
here is an extension of basic reflective-thinking:
from expericnee, to awareness, to meaning, to
cormmitment, 10 getion.

Four Basic Questions Four Basic Components

WHAT? .. ... ......-.c.c.......AWARENESS
What's going on '
here?

S0 WHAT? ... o MEANING

What sense do [
make of what’s
happening? What
does it mean to

me? To others? ;
? i

O
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FOR WHAT? .. ..., . VALUE

What evaluation

da | make of what
iv huppening?

What do I wint 1o
happen here? Why!t

NOW WHAT? ... ... ... .. .. ... ... . .. ACTION

What can [ de to
ke happen what
[ want to happen
here? What do 1
need? ete,

The success of your project will depend, in large

measure, upon  the care which you deal with
cach of the following: What? "o what? Now
what?  Action? und the feedback and  revision

proecss when expected effects differ from actual
effects on the problem you are tackling. But
more on that later. Right now you are off to a
good start. You have discovered a problem worth
tackling and have ascertained the scope and caus-
¢s of that problem.

Wait a minute. So you have an environmental
problem, Ahur  are  other community  projects,
groups, and agencies doing something about it?
Why do your own thing, if:

You can throw in and work with them?

You can make (or help them make) their

efforts more effective?
Think about this before you begin your own efforts.
Meet with other groups and agency personnel in your
community. What is going on environmentally? For
example, if you are conceriied aboul preserving a -
historic building threatened by a shopping center
development, check out the plans of community
historical groups, civic associations, and the city
council staff. If you are concerned sbout ending the
pollution of a lakc in a city park, check out the plans
of others by calling officials, visiting the newspaper
morgue and talking to the city editor, contacting the
park commission, etc. Do some research and find out
what is going on with pcople who should know,
before commencing your own grand design. This not
only saves sweat, but will help you to provide more
power and labor for existing projects.
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Lowin Carroll

Alice bnew what her problea was shie wirs fost,
Wit she didn't ktow wies what her gouls were. As
the Cheshire Cat reminded her, (o cope with a prols
lem you have to onent yoursell with o clear set of
poals, Like Alice. when tackling eco-problems, we
have (o oask: Where do von want to go? What do you
waltl acconplish here? What do you want to
change . Where do you want o change it? When do
you want the change to oceur?

3 Problem

o et o e B (Goall(5)

Must “See” (or Set) Some Goals

As stuted in the provious chapter, a “problem™ exists
when what we see does not square with where we
want to be. Well, where we + at to be is our goal. We
must ask ourselves, “What specific goals would need
to be attained in order for the problem 1o be re-
solved?”

It would not help Alice to say that she wants to
be “unlost,” or wants to be “re-oriented,” or wants
to be “self-directed.” Those goals are vague and really
do not say anything which is helptul in Alice’s situa-
tion. You are going to have to be specific too, To set
the following goals is counter-productive to your cen-
tral task of setting an action project going: “‘I'm
against smog!” “Save Lake Boggs.” “Stop the free-
way.” “Picket the factory.” “End pollution.”

Being specific about goals means having goal
statements like the following: “Get a new sewer treat-
ment plant constructed and in operation in three
years,” “Limit automobile use in the ten-block down-
town shopping area in two years.” “Obtain a munici-
pal ordinance to protect all trees over twenty inches
in diameter in the city.” “Set up one display on air
pollution each month for a year at three local shop-
ping centers.” “Get the city librarian to add one

. ) |

hundred children’s books on environmental themes.

Q
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These goals may seem {oo specitic. You nught
consider them sprategies rather than goals. But the
wague goil. “Save Lake Bogps.” would be more speci-
fic by saying “Reduce the pollutants entering Lake
Boggs from ground water run-off.” But once you
fuve identified what those pollutants are, you would
sel even more specific goals such as “Obtain an ordi-
mance limiting the use of chemical fertilizers in the
Luke Boggs watershed area.” “Pass an ordinance re-
guiring adequate ground cover to prevent siltation
Mows to Luke Boggs.” “Require the county to build
and muanitain cateh basing for all culverts and ditches
entering Liake Boggs.™

As you cun see, setting goals means that you have
to know what the problem is and what scems to be
causing the problem. This requires research in i-
braries, interviews with persons in the know, and a
about the causes and dimensions of the problem,

If your project is to be a group activity, each
person in the giovup should have the opportunity to
participate in thi .oual-setting process, Each person
should be asked to tell why he or she thinks that the
gouls are important and to tell how high they are in
his or her priorities -that is., how much time and
energy each is willing to devote to accomplishing the
goals. This will give you some idea of how the group
will function later and it will lay the basis for each
participant’s sense of personal obligation to the group
and to the project,

Now that you have your goals and know why
you have them, given your perception of the prob-
lem, you are in a conflict (or potential conflict)
situation! A “conflict” is defined as “a struggle over
values or claims to scarce status, power, and resources
injure, or eliminate their rivals.” This may seem too
violent, but conflict situations are conflicts over
scarce quantities, Many groups want services from the
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library: to get one hundred ecology boorks requiTes,
usually, that there will bBe fewser funds tonxeet the
demands of other groups. To butld catch basins at
Lake Boggs means that the county will have [ewer
funds for other thing Ge., ghetto reration pro-
grams) unless taxes are faised and y oy Knoww ab sout
that conflict. Sinply put, other persons and gro mps
have values and <oneerrs which dermuped the sa me
resoun es 4y your envirorimentsl project, Others lave
values and interests which directly confllictwi thy our
positicn (ie.. the bukinessperson who wants o use
the most inexpensive fuel and enlzance pofi €5 w ath-
out much regard for air quulity). So wizen sou et
yvour goals, you have o contlict or polten till <onf3ic
going. The fatisinthefire!

PROBLEM DETINITION

Listening to the electronde med ai (radio g nd T°V) zand
reading the newspaper, we arecontinually bonzbarcded
with one “problem™ after anothier - the re adire gprob-
lem: the energy problem; the bussing problen; whe
civil rights problem; the definse problem :the po Rl
tion problem, the transportition problern e tc. But
what is a “problem?” Write out yourdefip itiorn—

O
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A Wnat migh tthe following cliagramhave to d o with
ghe meiingof ‘problem? ™

REA| ok~ e (AP s i3 IDEAL

B. What imiighgthe foll owing diagrama have t od o with
the meanirgof “prooflem? ™

Whexe wt ire @ GA PP Wl re we want tobe fyo
C. Wha! mighethe followkag diagran hawe to do with
the meaningof “preoblem?™’

Whene wtare @emmemee lorrirrs =3 Qur galfs)
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3 IsYour Goal Fair And Just ?

Justifying Your Gocl
D 1L

Perse ns who un<ertike ¢coraction projects d o so
for a varity of reasons, some more desirable ghan
others. Some seek personal gratification in the form
of obtainang publivity for thenselves, fulfilling needs
lo partici pate- with othiers on worthwlile endeawvors,
gettinga releae of trustrations by unloading on cco-
vilEiins, doveloping a sense of persomal efficacy in
dealing wilh ehe forces impinging uponthelives iman
im personal soiety, and covering guilt feelings about
sorne personalevent. Others seck symbolic actiomn to
raise the corsciousness aryd <ongern of othurs, to
bring problerms to the public’s attention and let the
public dermand that government do theactual coping
with the problem .

But most personsseck effective direct personal or
grolip dction. This action can take two forms. Flirse ,
iction may be directed at the problemn itself. Seeing
litter on the roadsice, one can simply pick it up.
Un derstanding th € harmful impact of cesspoolsunder
tertiin soil conditions, one can have his home con-
necled to the sewer. Leirruing that children are not
rec eiving adeqquat ¢ environrnental educition, agroup
cara of fer classes and activities in summer prognm sor
in afterschool se ttings. Realizing that an industry is
polluting Lake Alberts, a group can collect the facts
ind publicilly “blow-the-whistie” on the fim . Kn ow-
ing that Russia and Japan refuse to stop the slaughter
of whales, groups can boycott their nationa products
in the marketphce.

Second, action may be dirccted to change the
insgitutiornal power amngements of society to get the
prorblen solved. Seeing roadside litter, 2 groupmight
pre ssure the high way department to cleanit up and
presure the Regislature to impose stiff, enforceable
fines for Littering. Undenstanding the harmful ef fect
of cesspoolsand septic tanks,a group mightlobby for
improved wban waste disposal including mandatory
sewrer conxection by cach house in the region. Upon
larning that children were not receiving adequante
environmental education, a group might organize the
cormmulity to demand such from the school board
inck community educational facilities (i.e., muserams
inct libnries), Realizing that a factory ispolluting the
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like, a group carr organize massive pickcting, take
courtaction, and boycott the firm's produ cts.

On cach problem there axe 3 lot of posible goal s
which persons may select, and there are 3 greae!
number of possible actions which may be taken to
achieve those geaals.

Once you have examined a problem and estab-
ished your tentative goals, you are faced with the
problem of justification. Why this goal? The problem
of justification is really two problems, orat least it
has two major dimaensions: first, afactual dipacnsior
and sccond , 4 value dirnerssion .

Factu al Yustification

The central questions to beasked here are :

—If we pursue this goal(s), will it getus closer o a

solutionto,or resolution of, the problem?
—Vill the attainment or accormplishment of this
goal(s) solve or amucliorate the problem!

This is vcssentially a problem of prediction, based
upon the best knowledge available to us and fac tual
information about the situation, If, for ex m ple, our
problm is the pollution of Lake Urban, and our goal
is the construction of a tertiary sewer treatment plin®
“or the lake's draimage ares, will the building of this
plhintand sever systern end, orameliorate, thepollu-
tion in Lake Urban? If our problem is the licks of
effective ervironmental education in the prinary
grades at Sir William George Elementary School and
our goal is to provide materials and three tacher
training workshops for thefaculty, will achieviing this
goal result in an effective environmental cdvicatior:
progrim for those children? With the knowle ge
available , we ousght to be reasonably certann that the
goal is related to the problem and that at tiindng the
goal takes usfoward in coping with the problm we
have identified. Givon effective insiruc tional mutesrial
and proven teacher tnining experierces, will (he

*Section V1 offors additional Information and quetion on faual
juttification of geals ind the speciflcation of conseduences foralt gna-
tives in forced fleld analysis. Section VIl also corvtiina yehw Infemma-
tsm and qu ostion,
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teachers at Sir William George Elementary School
actually institute an effective teachinglesrning exp er-
ience for children? What predictions canwe make? If
we can predict that teachers will follow through,th en
our goal is appropriate. If we carmot muke that pe-
diction, we ought to study the problem furtherared/
or change our goal.* The same is true in the case of
the sewer treatment example, or in any other situa-
tion!

Value Justification

Setting a goal is stating 4 pre ference from ameng
life’s possibilities. It is a statemient of valies andmust
be justified in the context of the problem situation
and in the life goals people have accepted forth eir
lives—the ways they think life ought tobe lived, In
essence, this involves three levels of reasorving : first,
given what is going on in this situation, we ought to
set this goal, “We should tell the truth ;" secozd, we
offer reasons to warrant this goal (a value principl <),
“Because honesty and openness are desirable in u-
man relations;” and zhird, we must be gble to show
why the principle is desirable, offering “the remsons
behind the reasons” to answer questions like “Why be
honest?” “Why be just?” “Why be responsible? ™

Most often when we ask a person the reasons for.

a value judgement or a statement of goals in a prob-
lem situation, we get one of the following irnadequate
responses:

1) “That’ just the way itis and owghttobe. |

don’t want to discuss it further!™ (No pub lic

grourds)

2) “ , _(The President . Joe Nama€h,
my tmchu Harry Businessperson, etc.) always
said that this was right and I accept thatposition
too!” (Awthority)

3) “I've always used Brand X and have grown
accustomed to it.” “I'm in favor of 4 non-growth
policy, that™s all!’” (Personal prefererice)

4) “Everyone feels that we need more produic-
tion. Growth is good.” “History teachesusthat
Ask anyone!” (Conformity)

A more useful justification specifies the consequinces
of pursuing the goal. The goal is thoughtto be “just”
because the consequence leads to the attainment of
higher values:

5) “My’goal is to study hard this term. If Idol

will learn more and get higher grades, Leamimg

will help me to be a more effective person ard
higher grades will open opportunitis.”’ (Conse-
quenees)
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The most poverful justification offers j yalue prnci
pleto warrant 2 gosil and then byckes wp thae painciple
with & definitiorof ij‘fgczgzk andl op diga tip 78, explain-
inga persomal cronception of the way life ought te be
liveed.
6) Ina con flic tsituatiorr involving pe sticide use,
a high school studnt sets ashis goul ¢ he prokibi.
tion of pest icicdles #n tris county - He eximines the
impact of usimg pesticides ind deteimimes the
positive and n<ga five co nse que Neess of pesti- cide
usc and the comsecuemcesofnotusing pesticides,
Asked £0 warrint his goal, the student states:
“Practices wwhich thre atem hyman Bife and life in
biotic ¢ oOmrmurritie s uyore w hich al] life depends
srroulq B¢ banrmed by socdety” Askeed whw thuis is
a desinble prirmciple, be goesora: ' Humare besings
have 3 riht tos live. The pegpl e Living now and
those yet to be born have the right tor 2 full
healtly life. Nopernson orgroup hag the wmighet to
thereaten that, directly or indlirectly by inderriin-
ing the Yasis for 1ife. We haye the: ogbligatiom to
af firrn Life, and to promote conditions which
eriable others tolive and fulfi) thermgelves. ”
“‘Humanlifeand all 1ivin g creat yres were part
of creatdion by a higher poweer, call j£'God,’ an
‘anfolding e volutionary schemg, 'or ‘Nature.’ The
point of thisis no# the d estxyetion huat thae a ffir-
mation of Idfe pro<esses, Weshoulg fitin to the
scherme and lives fullly 25 h um g beimyg togetherin
commurity with othess— incXyding all livirg crea-
firres ared those wet unbory, bt pat of the
proceg,”’

When quiestfioned about EXU;ptpOnS to his pn_nc;s
ple, thae stud ent sawwnone in ghe imruedigte sitvation,
buthypo thesize«l that an €xception cowld be asxtuaﬁ
tion in which a -<cormmunity decided to ysepesticides
when thregtened by a ralaria epideraic or one wheere,
when facing farmine, food production hactto be im-
mediately in creased to siwve the livings.

The prociss of jusgifydng goals, =5 im §titement &6
abave, requims thata person has of gets, his or her
head together The person has to know whaere he
stands, wlere heeis goimg inlgfe, ;ndhoy he and his
lifego als relate t 0 othems. This it wolyv-es waliee cl arifica~
tion amd pervonal reflection upon his emotions, mo-
tives, and ways of iemiking sense o {lif ¢ The proscessof
monlly justifying gals inclidles it 1<ast five kandsof |
questions ¥

*A dipted Iy o torze A . (haancey, Dedidons! Dectsion s (R lchmriond.;
JornKrox s 197D,
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Y “MWho gm 77" “ Whoat ~we? " We e asbaed
to clarify our oneept of ouraelvas Os Furain
beings: our “real” selfnrage and our ideal sedf.
We have to weigh eour jnrentsons (What gonls do
we wint to achiev-e, adeazlly . in fhds s&uation?)
arid our app2ives (Wha t maovess vy b deecicde and
act thuis weay?),

2) “How do we sees what & goin g oahere? " We
are asked to corsider caur gercep Riora (whic B i_; in
interpretation) of the situnti on. [Haw lgwe our
experiences, cmotions, beliefs ab out wit ds (rue
arnd real, ability to ewepat hize, u sswap tion s, and
values affected our judgermen 87 Hawe Our ho pes
annd fears distoted owr perceptions? dlis=e our
needs ind de siresbl ek ed our vision?

3 “Whit do wi stand far? 7 We are askeed fo
reflect uporr whit owr dicision of goals suys
about owr vialues. We gre as ked: 1o seale vaBle
principles whiclz justtify ouxgosls.

4) “What are wetryinztodo in life .What (o we
live for?”>-We ar asked torefle et wpo n the Zife
goals (commatmamts and Mmezniregs, ouf orien -
tion towad life) whicka back up our valve priraci-
ples. To what kand -of Bife do ourvalue griracip ks
and goals lead? What do principles and go s
imply about ourhu mamne s, ur serse of juseice
arnnd commupity , et<!? What doo thase fife goals tell
us sbout ourselves? Are ouir groalsuzivessad (oris
which are open to all persorus)? Thuat &5, co we
want Jvantagesov er others or is what wes want
for ousedves, wlat wo desire of all (reciproer dv,
inzpartiali i)k Spincza orsee  suied that the just
person wants nothirg for Rim sel £ th at Fee d4d raot
want for all hurmin beings . Jon Rawils, wh osets
justice as faimess said “ea<h person partici put Lig
in o practice or iffescte d by it has am equa B right
io the mwost extesive fiberty co mpatibel withha
like liberty for all. " and “irecquuligics are ar bi-
trary unless it isreasomable toexpect ghae they
will work. out For exveryorat’s adwantige” Otier
ethicists and rdigiousphilosophical tmd iticens
employ ‘“ultimates' ™™ or [7fe goads for Fust ilying
decisions. Allof theseimvo lve not omly £'he indi vi-
dual holding the life gouls - biet e xpress acomce=m
for others-sometimes inchd ing all living cren
tures as “others. ™

5) “Towhornartw ¢accountable! - We are sk ed
to weigh our repo-nsibility £or othwrs an-d ot
accountability to othems. Thes Christlan , who in
theory lowes his neighbw<r, must discaver whio his
“neighbor” #. Iy it the gy next doa? s it

16

someone he has never met who is bombed and
burned by U.S. tux dollars in Vietnam and Cam-
padi;? Isit someone yet unborn, who will some
day inhabit the earth? Is the neighbor a brown
pelican or a blue whale, an ouk tree or a salt
nmarsh? May a businessperson merely claim ac-
countability to her stockholders? A banker to his
depositors? A leader to members of her group? A
president only to his political party or only to
citizens of her nation? A person only to self? Is
thaere @ breader responsibility and accountability
beyond those who pay the piper? To all persons?
To animals and plants—all living creatures in bio-
tic communities? To persons and creatures yet -
unborn?

We have to decide who we are responsible for
arid accourstable ro. When setting a goal what do
we ask: s it good for me? For the members of

my group? For the disadvantaged? FFor all per-
sons? For all life? This is especially important
sirice setting goals involves a trade-off. We have
scarce time and resources, so to work on one
problem is to have less with which to solve other
problems. Environmentalists, for example, are of-
tem accused of draining resources and public at-

tention from the “‘real issues” of social justice for
the disadvantaged. Money to clean up the air
often means less for ghetto education. Saving
willerness areas means less for inner-city recrea-
lion programs. Protecting the eagle and brown
pelican means less for mental health, education,
an d com pensatory employment opportunities.
Responsibility and accountability often re-
quire sacrifice. The corporate employee who sees
contupt practices (i.e., blowing out smokestacks
at night, reporting questionable conclusions in



environmental impact statements) may feel that

public interest overrides corporate interests and

she blows the whistle on her employers. s this a

matter of choice or obligation on the part of the

employee?

Matters of justification yi.: too often forgotten or
overlooked by enviroamentai action groups. Hope-
fully, this discussion has convinced you of the impor-
tance of such dialogue with yourself and others.

DISTINGUISHING RETWEEN ETHICAL
NON-ETHICAL QUESTIONS

AND

Sorie questions need ethical answers—decisions
about what is desirable, good, honest, kind, proper,
ete., decisions about what should be done by indivi-
duals, groups, and societies,

Which of the following questions required ethical
decisions? Mark them with an “E” and be prepared to
discuss your choices.

I. How can we solve the energy crisis?

2. How should we solve the energy crisis?

3. Should the United States import more oil
from the developing nations!?

4. If we produce more energy from solar sourc-
es, will the price of electricity go down?

5. During an energy crisis, should Texas share
its natural gas with other stutes?

6. Should I buy a solur hot water heater?

7. Do I have a choice between gas or electric
heat for my new home!

8. How much oil was produced in Florida last
year? '

9. Given apartheid in South Africa, should we
buy low-sulfur coal there togetclean energy
in Florida?

10. ir [ have the dollars to burm, isn’t it OK for

me to use my gas lamp in the front yard?

[1. Does Gerald Ford want to own an c¢lectric
car?

If we develop western coal fields, will that

end the energy shortage in the United States?

|3, What is the relationship between gasoline
consumed and oil com pany profits?

14. Canyou get energy from the oceans!

15. Isit right to consyme s0 much electrigity to
attract customers jnto stores to buy junk
foods?

QUESTIONS OF DEFINITION, FACT, AND VAL-
UE

Remember all of those heated arguments when
you were Waiting in long lines at the gas station
during the “Energy Crisis?”® Remember all of the
arguments you heaid at home, at school, at the of
fice —everywhere(!) about tye cause and cures of the
problem? Well, all argumentg on personal and societal
problems engage people’s gmotions and peoble ask
questions. In order to respond to the questions pro-
perly, you need to recognize whal the questions are
asking for. 7

There are three main 1y pes of questions: Ques-
tions of definition—asking what a word, a phrase, a
statement means. Questiong of fact—asking for more
information, asking if sOmething is true, or asking if
something will happen. Questions of value—asking if
something is good or bad, right or wrong, desirable or
undesirable, or if we shoyld or ought to do some-
thing,

For questions of definjzion—you respond with
stipulations of meaning. Ty questions of face~you
respond with proof or evidence. To questions of
value—you respond with jusiifications.

Read each of the following. Put a “D” if jt is a
question of definition. Put yn ““F " if it is a question
of fact. Put a “v» if it ig 5 question of walye. Be
prepared to discuss your angwers and how you would
respond to each question.

1. Is that an example of solar energy?

2. Is solar energy 4 good source of enefgy for

heating water and space in homes?

3, If we spend more yoney on nuclear fusion
research, will we gt results in the near fu-
tuse!

4, What is 3 B.T.U.?

5. How many miles er gallon does a 1979
Pinto get, according o government tests?

6. Should | buy an clectric blanket and a toast-
er?

7. What sector consumges the most electritjty in
Florida?



Do you think that that purchase is desirable
or undesirable?

. Will that new law save energy?
10,

Should the government help the poor, the
rich, and the elderly pay their electric bills?

9



4 What Are Your Resources ?

Our word resoursce has as its Latin root a term
meaning “‘to rise,’” “‘to spring forth again.” But, un-
fortunately, those persons who labor on community

" action projects know only too well that resources do
not “spring forth.” They are masshalled. They are
hustled, They are anything but springing forth! Peo-
ple who have resources tend to hang on to them—
whether those resources are materials, money, time,
sweat, or information.

But resources are sought after because they are
needed in all varieties, shapes, and forms to attain
goals. Your project will require certain resources and,
before the hustling begins, you need to answer these
questions:

—~What do you nced to attain your goals?

—What do you have in hand now!

_How can you fill this gap between needs and
what’s in hand?

For taking inventory and assessing your needs,
there are five categories of resonrces; each important
in its own way.

|. Material Resources. Do you need office space,

office equipment, a typewriter, duplicating ma-

chine, means of transportation, meeting-work
facilities? Do you require art supplies, construc-
tion materials, display space, broadcasting time?

Do you need printing, newspaper ads, telephone,

film rental, a~v equipment? Do you need money?

Other?

You might be able to charge fees for services or

obtain dues from group members. Better, you

might be able to attract contributions in funds
and in goods. Try local foundations, civic groups,
concerned individuals, and governmental agen-
cies. Use the phone, postal service, and many
personal contacts. Even better, your project may
be able to turn a profit. Recycling endeavors can
do this. You might add a recycling program to
your project just to secure funds—if other sources
are closed and it will not absorb all the group’s
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energy and time. Perhaps best of all, you can link
your concerns and goals with other groups which
have material resources, but don’t have the zest
and drive which yvour group has. Both can profit
from such an arrangement. Churches might pro-
vide meeting-working space and office equip-
ment. A civic group or a merchant might donate
art and printing supplies. The school system and
the library have budgets from which additional
funds could be squeezed to build up the eco-
collection at the library or to fund environmental
education. Boy Scouts might supply labor for a
campaign. Hertz might donate transportation or
Ryder might supply trucks for a clean-up. The
list of possibilities could be endless; you will just
have to ferret out the sources of material re-
sources in your own community.

2. Information as a Resource. Do you need more
facts on the problem? Do you need information
on laws and regulations, government programs
atfnd policies? Do you need to know procedures
for making the laws operate (i.e., how to get to
hearings, enforcement officials, and courts) or do
you need to know how to get material resources
(i.e., display space at shopping centers, proposal
writing for foundations)? Do you need help iden-
tifying community leaders and the real sources of
power and influence? Gaining access to usable
information is as difficult as securing material
resources. One strategy is to use the phonebook
to survey U.S., state, and local government
bodies and agencies: What might they know
whicli you need to know? Legal aid groups, civic
organizations, newspapers, libraries, colleges and
universities, historical groups, naturalist organiza-
tions, etc., may have the information you need.
A phone call or a persistent interview can bring
you that information or lead you to it. Talk to
people in the community who know what is
going on and/or who are concerned about the
environment and people. Talk to people who



community action efforts, Why did they succeed
or fail? Where did they get information? The
newspaper editor is a good person to talk with,
and, using the newspaper's morgue (library file),
you can track down stories on your problem
going back to its origin. Watch the daily news-
paper and broadcast news shows. From them you
can identify persons concerned aboui environ-
mental problems and persons working on eco-
action efforts. Meet with them to discuss sources
of information. The phonebook and the library
are the best primed sources of access to informa-
tion, but personal ¢contact with skilled, concerned
persons in your community is the best, and fast-
est, over-all source. Remember: Someone out

locate that person. Ring phones, beat on doors,

3. Skills as a Resource. What expertise d you
need? What kinds of advisors and consultants
would be nice to have or are necessary? What
talents does your group lack? Art talent for bro-
chures and posters? See local art teachers and
artist groups. Communication skills for handouts,
radio announcements, public hearings, TV inter-
views, newspaper articles, press releases, etc.? See
who your friends are and who they know. Con-
tact retired newspaper writers, homemakers with
some time and skill in writing, or a TV news-
person with a free afternoon. Submit your copy
for others to review and edit. Solicit advice from
a lawyer with public hearing experience. Get a
law clerk or professor to outline procedures for
going to court, or threatening legal action. Need
organizational skills to build a community and a
team? Contact civil rights organizers and ethnic
activists, They've been there before, and they can
also help you with community power structure
analysis—identifying the real powers behind the
- figureheads, the kingmakers, and the mouth-
pieces. Get some United Fund personnel to con-
tribute some time to explain fund raising. Some-
one out there has the skills you need. If they
haven’t sold them to the “other side” in your
conflict, get them to contribute and further your
education.

[S¥]

4. Allies as a Resource. Every action project has
the problem of its image. How can you make
your project appear ‘“acceptable.”” “legitimate,”
or “proper?” How can you enhance your pres-
tige, to gain access when doors and minds are
closed? How can you increase your moral author-
ity—if your project needs it” W-1l, one way is to
identify persons who hawve * prestige in the
community and are “opin. - . ©2rs” with influ-
ence, and then, convince the : < lend their name
and some of their time to your project. What do
you need from the community power structure?

Influence? Contacts? Letters of support? Money?

Media appearances or a letter to the editor en-

dorsing your project? Invitations? And, just as

important, what are you willing to compromise
to get this support? Where do you draw the linc?

5. Other Groups as a Resource. Aside from allies

among the “power elite,” your project may need

a power-base to influence others. A power-base

may be developed by cooperation or coalition

with other groups in the community who are
concerned about “your’” problem. Securing such

a power-base may require that you compromise

on your goals or strategy, and you will have to

consider whether or not it is worth it. But the
potential is there in most communities. The
power-base means the difference between going

to the city manager and saying *‘l represent 12

people’” or going to the manager and saying *'I

represent 1,800 citizens of this community!”” Co-
operation with other groups can make available,
or make it easier to obtain, other resources such
as dollars, sweat, information, transportation,
and office space. Depending upon the size of
your project group, its resources, and the ambi-

tiousness of its goals, cooperation to get a

power-base is a matter of preference or a matter

of determining survival and success.

The following diagram summarizes the ‘‘re-
source” problem. The leg work involved in inventory-
ing and securing resources is time consuming but
valuable for all projects, especially ambitious ones,
But don’t waste your time hustling more resources
than you need; resources are valuable and do not

[ R

“spring forth!



ALLIES
Prestige Figures: religious leaders, college president,
labor leader, war hero. old established families, law-
yer, civie leader, politician, ete.
Power-Opinion Leaders: Muny of the above, agency
heads, wives, artists, scholars. newspaper editors,
mayor, chamber of commerce leaders, business-
persons, fay, religious, and eivic leaders, broadeasters,
ete.

Resources/ Legitimacy/ Authority

YOUR PROJECT GROUP

Information Skills R il Y 1deas/ Power-Base

CONSULTANTS /] 5 OTHER GROUPS
—-Agency persunnel: local, state, federal 1 -P.T.A..Sierra Club, Rotary
—Teachers and college scholars - Church Women United, Girl and Boy Scouts,
—Union organizers and minority leaders : i Boy’s Club, Lions
—Political ward chairpersons ~Garden Club, Isaac Walton League,
—Chemists, engineers, and other scientists ’ Environmental Action Groups,
—Librarians and historical society personnel ' Audubon chapters 7

: | —Minority groups, civic associations
~Ad Hoc¢ groups

o
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Imagine that you are one member of a group
which wants to affect energy consumption, pricing,
or conservation in your community, The group has
decided to conduct a campaign to do something like

the following. You agree with the campaign idea.
—Promote the use of public tranhsportation over

private automobiles

—Secure real estate tax advantages for homes with
solar heaters (water and space heating) 7
—Obtain an electric rate schedule that favors low-

~Use

the building

codes 10

compel well

constructed, insulated public and private build-
ings which are energy efficient

--Ban the use of oil from Amb nations which
participate in the conflict against Israel

—Ban the rezoning of coastal lands for support
buses for off-shore oil drilling

—Block the construction of an oil yefinery near the

city limits

Do a community power analysis. Who has the
power that you need? Information and skills; workers
and supporters; opinion-leaders and legitimatizers?

1. What information and
skills do you need?

2. What work and sup-
port are required?

3. Who are the important
union-ieaders and legi-
timatizers in your
community?

ERIC
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Who has the informa-
tion and skills?

Who has workers and
suppaorters friendly to
your project?

Who among them are
friends or can be per-
suaded to endorse the
project?

| sy

HELP: Eco-Organizations

The followiag list is certainly incomplete, but it
is a beginning. For additional groups and their ad-
dresses, get a copy of the Conservation Directory
(published annually) by the National Wildlife Federa-
tion, 1412 16th Street, N.W., Washington, D.C.
20036.

Citizen's Committee on Matural Resources
712 DuPont Circle Building

1346 Connecticut Avenue, NW.
Washington, D.C, 20036

Citizens’ Communication Center
1812 N Street, N.W.
Washington, D.C. 20036

Conservation Education Association
1250 Connecticut Avenue, N.W.
W shington, D.C, 2003¢

Conservation Foundation
1250 Massachusetts Avenue, N.W,
Washington, D.C. 20036

Ecology Center
2179 Allston Way
Berkelsy, California 94704

Environmental Action

Room 731

1346 Connecticut Avenue, N.W,
Washington, D.C, 20036

Environmental Defense Fund
162 Old Town Road )
East Setavket, New York 11733

Friends of the Earih
917 15th Strest, N.W.
Washington, D.C. 20005

Garden Club of America
598 Madison Avenue
New York, New York 10022

Group Against Smogand Pollution (GASP)
Box 2850 )
Pittsburgh, Pennzylvani 15230

1zaak Walton League
1800 North Kent Street
Arlington, Virginia 22209

John Muir Institute
451 Pacific Avenue
San Francisco, Californh 94133

League of Women Voters
1730 M Stroet, N.W.
Washingion, D.C. 20036

Mastachusetts Audubon Socioty
South Great Road
Lincoln, Massachuseits 01773



National Audubon Society
1130 Fifth Avenue
New York, New York 10038

National Pass Asseciation
1701 18th Streat, N.W.
Washington, .0, 20009

National Recreational and Park Association
1700 Pennsylvania Avenue, N.W.
Washington, .C. 20008

National Wildlife Federation
1412 16th Street, NW.
Washington, 11,0, 20036

Natural Reaaunoas Defense Council
36 W. 444h Strset o
New York, New York 10036

Natiire Conmxvancy
1522 K Strest, MW,
Washington, D.C. 20005

Offics of Pyblic Af¥nirs
Environmental Brotsstion Agency
Washington, D.C. 20450

Project Jona
Bolinas, California

The Sierra Cluh
1050 Mills Towex
San Franeisco, Culiornis 94104

Scientists’ Insdbuts for Public Information

30 East G8ch Swpaet

New York, New York 10021

The Washington instivute for Quality Education
300 M Strest, §.W.

Washington, .C. 20074

The Wildernest 5oy
729 15th Steeet, N.W,
Washington, [.C. 20005
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5 Where Is Your Community ?

Building An Effective Group

There s no sease i “knowing™ something if you
don't aet s i you know it s old and evervboudy
“kpows™ thal inounity there is strengtlic bt mosl

people don’t o want tooget involved™ o are

Loy

busy 7 tooget together 1o do something that neads

doing i an otvanised wan o Sosomebody ke

s toact as e knosws Hatt poswer can be gencnated

(hrougl oremtised action,

Newof Popnant aind Churdos Wopearnor ©

FFor those projects which are gragp emdeavors,
there is the oxtra tskoof boglding and maintaining an
eftective commuptty. As Postroan and Weinvarine
noted, getting people o do something s ousually o
perplexing task. demanding tioe and energy from
committed leader. But v can be done and, asowe lose
noted previously . prodigious ctoup mdustry s nor-
have an impact on conunanity problems, Personal
efforts may be rewwrding and can sometimes change
things we all Know hero stores, but, yiven the vone
plexity und scale of most cocoproblems and the T
ited volunteer time avadlable . group projects hold the
most promise tor siveess,

However, the “group™ cinnot be g collection of
persons Jdoing their owne thing, going ott m thirty
directions. The “group™ must become o “communi-
fv™ persons with shared concerns about the environ-
ment, shared plians tor action, and shured concern for
one another s human beings with hopes and tears,
needs, and desires. This “community™ must also be-
come an etfective “team.”™ A team is structured with
participants playing particular, agreed-upon roles with
detinite tasks, a timeable, and coordination.

It does not nutter what the nature ot the prob-

Clem s, the type of goals, or the extent of the project,
the group nceds to become a community amd
team . ** The following oulline offers suggestions {or
getting people whao know something to do sonething!
L. Your group. ne malter how smaull, started with a

common need 10 do somethmg about o real com-
munity problem. Tiwt commitment (o cope with

a common problem s the initial cement to bind

your group into a “conimunily .’

ERIC

Aruitoxt provided by Eic:

2o hst s you do not want to spend tine securing

more resources than you need, itially you don't
want to spend tine building a large group. A few
well-prepured and conmmitted persons can fune-
tian very effectively and serve as the cadre for a
Lrrger group Liter wlien it s necessary,

Ao Dry o set reasonable goals which are responsible

and attaingble. Build yvour strategy so that you
CiIl eNpericnee somme suecess o matter how
Innited i the beginning, Take on small tasks at
first. Nothing breeds suceess like stieeess! You
will enhance your reputation and reinforee your
own confidence,

4o Wateh the Teadership function within your group,

I possible, do not let o few persons take over
feven youl) doing all the decision-making and
work, Broaden the base of participation beyond
the “know-it-all's™ and the “hosses.” Elitism will
destroy the group as people properly feel left out
ot cliques, Leaders which the group feels are
justificd  tmuany projects will not need formal
“leaders™) should be welected openly with full
participation by all micabers, Leaders will be
daccountiable too and evaluated by, all members,
Even with elected feaders, you should try to keep
decision-making as open as possible, letting no
one personality dominare, and thus suppress, oth-
ers,

*Reprinted Trome their The Sofr Revofudon (New York: Delacorte
Pros<, 19710)
**see The Orggnizer's Manual (Hew York: Bantam Books, 1972, and

wWhistle Blowing: The Report o) the Confercnce on Professional Ke-
sponrsthiline (New York: Bantam Books, 1971).

%



All members should make an agreement with the
project group which defines their commitment
and the extent of their participation (see page
19 ). This lets everyone know where everyone else
stands and builds o sense of obligation. Once
vbligated, each person in the group should have
meaningful tasks which both the person and the
group recognize as having importance. The princi-
ples of “Everyone works,” **Everyone decides,”
and “Everyone is consulted (rational consent)”
are ones to build an effective “team”™ on which
people are accountable to euch other.

When the time comes to recruit new members,
remember that quality neot quantity counts.
When adding new persons you might want to
weigh their commitment to the project, time and
gnergy available, and talents. As you make per-
sanal contacts or issue general invitations to join
in the effort, remember that “victims” of the
problem will tend to be especially interested:
persons living on the shore of the polluted luke,
parents who want environmental education for
their children, inner-city residents most affected
by air pollution, etc. But again, itis dysfunction-
al to enlist more persons than can be employed
eflectively with meaningful, rewarding tasks.

[f the size of the project and the group warrant
it. establish a clear chain of responsibility and
communivation. Build a project agenda with a
timeline for individual and sub-group task com-
pletion. Build each participant into the agenda
with a specific assignment, hopefully of his or her
choice. Again, if the group is large, you may have
sub-groups for recruitment, research, building al-
lies and coalitions, publicity and communication,
and action task-forces. Be specific about each
participant’s responsibility.

Be specific and well-planned about meetings and
work sessions. Nothing can kill a group effort

o

18
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9.

turn out to be gripe sessions, bull sessions, each-
doing-his-own-thing sessions, which accomplish
nothing. Schedule in advance and inform the
group. Have an agenda with a planned schedule.
Of course there will be great ideas emerging—the
agenda need not be too rigid. The principle is
that members feel that the meeting was produc-
tive at the time and later when evaluating prog-
ress, (See Appendix B for feedback forms).

You might consider these additional suggestions

for well-run meetings:

a) Recognize that people have different ideas,
perceptions, needs, and values. They have

pate and contribute as long as they focus on
the topic at hand. But also establish some
rules about when to end conversation and
make decisions—including how to make
those decisions: majority vote, consensus, or
whatever.

b) Listen to others as they contribute in brain-
storming (listing possible resources, allies, or
solutions to a problem) or when reporting
out on difficulties encountered and victories
achieved. Have a recorder take notes or let
gach person add ideas to newsprint taped to
the walls of the room.
¢) Make certain that your coordinator, or chair-
person, does coordinate and monitor the
functioning of the group. That person might
redirect the discussion, remind members of
the agreed-upon goals for that meeting, etc.,
to keep the session on the track. The trick is
to strike an acceptable balance between the
need to accomplish the meeting’s goals and
the need to be sensitive to others! '
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PERSONAL CONTRACT WITH THE ECO-ACTION PROJECT
1, e, am also concerned about the environmental issues which brought this group together.
[ have pd,rtmpated in the group’s discussion on the nature of the problem and the goals to be pursued—or [ have
read those goals and understand the way in which the group perceives the problem at hand. On this basis, [ agree
to devote the following time, energ’yi,and other resources to our project,
I

_ meetings on the following dates:
20 . hoursbetween meetings on assigned tasks

3 . the following personal resources:

(fill in what is necded for project)

4, o recruit new group members
. recruit allies
recruit consultants

Other (List below):

perfnrmame will be LVﬂ]UEtEd by others in the group JLIE[ as l slmll c;v;xlugtc their LDnt[lbllthnS.

Date: _ — . Signature:. : e

Phoneso oo _ 7 Address: _ _ e R
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Can You @u‘ There From Here
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ldenhfymxg Comimunity Forces

It is no wonder that most of us have difficulty in
sting wnvolved 1o cnvoonmental action. The prop-
ms seem great, but the route {o solutions scems
en greater. Ours s a complex society with huge
gl institutions and complicated social and political
ocesses. An individual or mall group facing this
aze feels diminished--too siaall and insignificant to
ally do anything cffective. One wonders just where

begin. What is the most cffective entry point?
here can we make the most use of our time and
«Crgy, our passion and action, to attain our goals?

Once the problem has been clearly stated in
rms of the goals to be attained, and once those

~sals have been justified, the project group should

‘m to the identification of the social forces operat-

g in the situation which tend fo push toward or
" ainst those goals. As the true forces are identified,

often becomes clear that the goals which were first
tablished as a “‘solution” are incorrect or inade-
1ate. New goals must be stated and justified and

2w forces identified repeatedly as the group works

sward resolution of the problem. Diagnosis is a con-
nuous process, especially since environmental prob-

ms are dynamic—constantly changing as conflicting

terests struggle and compete,
The forced field technique for diagnosing an cn-

ronmental problem is particularly nseful. It is sys

‘matic and permits the design of the most effective
:tion strategy, if the group’s grasp of the problem is
curate and clear. If not, it encourages more research

1d, as noted above, it encourages the reassessment of
Hals.

The process begins ‘with the statement of a prob-

.m in terms of a clear goal. One takes a shegt of

iper and writes the general nature of the problem

" ‘ross the top. He then draws a horizontal line across
. 1e top. On the left side of the line he writes the

ords, “Forces for the Goal,” or “Supporting forc-
=" On the right side of the line he writes the words,
Forces against the Goal,” or “Blocking forces.” He

, roceeds to write in the upper left margin the goal

hich he has specified for the probiem. In the right

and margin he writes the opposite of the goal. He

ERIC
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then deaws o verdicnl line dewn the middle of the
paper.

At this point he has o model of countervaiing
Jorees:

OPPOSITE OF
GOAL Comtervailing Forees GOAL

Biocking Fources - B e Supporting I'orces

The supporting forces are driving toward the goal,
while the blocking forces are countervailing and driv-
ing toward the opposite of the goal. As long as the
blocking fc ¢s are stronger than the supporting torc-
¢s, the goai will not be atltsined. The way to attain
the goal i3 to weaken, neutralize, or remove the
blocking forces or to strengthen the supporting forces
to a point where they overcome the blocking forces;
or do some of both. Thus, in essence, the forced field
diagnosis is the statement and assessment of the rela-
tive strength of countervailing forces. Following the
forced field analysis, one derives the most etfective
course of action open to intervene and to alter the
forces so that the goal may be attained. This is a
reflection of the definition of “conflict” back in
Section 11,

But that is getting ahead in the process. With the
model set up as above, one would write out what he
believes to be the important supporting and blocking
forces in this problem situation. Generally, an indivi-
duai or group will not be satisfied with the first list
and will revise by adding forces, by restating the ones
listed, by obtaining more 1nfgmatmn and by con-
sulting with others to get more accurate and reliable
statements. This obviously involves thinking about
the evidence one has for listing *“this” or omitting
“that” as a force in the problem. As one questions
and gets insights, the statement of forces is more
concise and useful for building a strategy for action.

Once the list seems acceptable, two operations
are performed. First, the forces are ranked by their
importance in attaining or blocking attainment of the

1
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GOAd
ooepde o reaasd one
votnental cidueation di
ected ot vidhues amad e
P top priy puaide
hildren s oar neipithorn
hood Dy Boldigs ten Si
tunday oy oo story
wesstons at the public 1
by

Supporting Forees

Blovkmg Forees

{6) the library board e
sires more puhlic involve:
yeert tey budld s cpse ton
incremsed funding from the
city (EARY)

{7y the board

wants o onbnee the -

library

brary's puhlic image and
its use (EASY)

(2) excellent space 15
available for our program
an Saturday  mornings
(LASY)

(11) local teachers favor
the idea (we surveyed
twenty-five of them by
phone and personal inter-
views) (EASY)

(1) a sample of twenty
parents in the neighbor-
hood favor the idea, they
will write letters in sup-
port to the library bouard
(EASY)

O

RIC

Aruitoxt provided by Eic:

(1) the hbray budget i
picapre and Tunds aie tight
(MEDITIAY

() the two hibrarans eme-

ploved tor Satarday nesm-
s are very lukewarn to
the ddei, secing too much
notse und - feeling that 1i-
hraries are for “reading”

(MEDIUM)

(41 children’s intercst in
Saturday morning TV car-

toons and their pattern of

watching them (MEDIUM)

(12) need some publicity
and  study muaterials
{LASY)

(R) need  refreshments
{cookies and juice) to pro-
vide a break (cost: ca

$100.00) (can't charge
fees, families poor)
(HARD)

m\

ot how dithieah s would be tor hin, or the group, to
g about some champe in it and thus, move towsrd
ool attainment. Heo owreites o parentheses cithor
hard), Gmedimm), or Ceasy ) beside cach foree on the
Iist thoth nght and ettt sides of the paper), “How
strong is a1 Toree in cliging a situsition? Is it hard,
medivm, or eany !

A B0 parentn not med o
bringing  children 1o li-
hrary, especiaily on Satur-
day morning, and not use
to participating with them
in such events (we don't
have cars for trangporta-
tion) (HHARD)

(9) difficult to get contri-
hutions in this area, or for
this area (HHARD)

GCetting to goal involves:
1) getting kids to
come (TV) and
parents)
2) space and cooper-
ation of library
3y funds

Potential allics:
1) library board

2) teachers
3) some parents

Areas of compromise;

1) fewer sessions

2) another time/
place
3) no refreshments

o



FORCE-FIELD ANALYSIS

Wihen | was a boy [ used to swim in the
Indian River Inlet. There the outgoing wataer
from the bay met the incoming surge from the
ocean, the currerts were swift and the waves
wild and irregular. Many people lost their lives in
these waters, and the inlet was rightly consi-
dered extremely treacherous. However, having
survived the folly of repealed swimming in dan-
gerous tides, 1 can now sce that I learned some-
thing. "The outgoing currents ware too swilt to
swim against, but if you would only yield to
them they would carry you to a point beyond
the inlet, where it was possible to swim crosscur-
rent and come back to shore in the calm waters
to the lee of the jetty, When swimming in turbu-
l:nt wat;rs, w1:~.dom lms in knowing when to

—Sam Keen*

As one works to solve or to manage community
problems, one needs not only to know when to relax
and when to struggle—one needs to know where to
push, when to pull, and when to leave well enough
alonﬂ'

Conservatzon .fn,d you want to [EdULE a c:e,rtam
groups’s consumption of energy. What do you do?
Where? When? How?

I. The governor of Florida wants to reduce

electric energy consumption in houses—
especially for water heat.ng. What is his/her
most effective strategy for doing that?**
How do you know?
The principal of a high school wants every-
one to turn off the lights when a classroom is
not in use. What is his/her most effective
strategy? How do you know'?

frndk

jOb of the offense is to support the goal Df the
team—to get the ball over the goal-line. Meanwhile,
the defense is blocking that objective. The defense is
trying to push the offense away from its objective.
Well, in working to solve community problems
you have goals which you are trying to achieve. You
have persons and groups trying to help you. But you

[Kc

wll Toxt Provided by ERIC

also have persons and groups whicl are blocking you
from achieving your goals. The smart problem-solver,
fike the successiul football team (and coach), needs
to figure out who is supportive and who isn't, who is
lielpin and who is blocking, and what are the
strengihs and weaknesses of our situation which will
help us to achieve our goals. That makes sense,
doesn’t it?

Football players and coaches diagram their plays
with X's and O%. In force-field analysis you will use
words and arrows, First, you write down your goal

. and the opposite of your goal. That’s like looking
at a football field and knowing what end is your goal
and what end is vour opponents’ goal! Next, you
need to see who is on your team--what forces (peo-
ple, groups, etc.) are your supporters and allies. And,
who are your opponents (Who plays for “them?”’)?

YOUR GOAL

Forces blocking or driving against the achicvement of
Your Goal

THE OPPOSITE OF YOUR GOAL

Forces supporting the aghievement of Your Goal

Now you have got several things to do:

a. Where are the strengths of your team? What
are the weaknesses of their team? (What do
you have going for you? What’s going against
you?)
Your old football coach could only play with
11 persons at a time. You can play with
more! How can you strengthen your team?
Add more players? Strengthen the power of
the players you have? Get more allies cheer-
ing in the stands? Get good press and public
relations (super cheerleaders)?
¢. How can you weaken the strength or take
advantage of the weaknesses of the other
team? Draw plays? Quarterback sneak?
Bomb? Bootleg? Foul? Psyche-out?
Why don’t you try the idea of force-field analysis on
an energy problem? Use one of the two examples on
the first page: (1) The Governor of Florida case or (2)
the school principal. Do a force-field analysis for your
governor or your principal.

*Reprinted from his Apology for Wonder (New York: Harper & Row,
Publishers, 1969).

**Here we are considering only the most effective way —not the most
ethically acceptable way. The ethics of this will be another topic for
another time!
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FIVE KINDS OF POWER (or EXTERNAL INFLU
ENCE) IN DECISION-MAKING SITUATIONS

In decision=making situations, individuals and

proups often feel the influence o others. Ty influ-
cnee s the expresion of other persons” power, Power
i~ detined here as attheence. one party getting another

party to think. believe, o do somethmg that the
second party would not have thoughts believed, or
done.

o Gove two more examples of eich type ot power,

"

COERCIVE

REWARD

REFERENT

O

ERIC

Aruitoxt provided by Eic:

from vour own expertcnve modeciston-making
siltrtions,

A decsion soteone else made recenth
a stites or provingial

Faalntne
cog a friend. o gudpe,
caslaturey, What kinds of power were operating
i that situation?!

‘
{
i
1

dectsion-nuiking  situation in
Whit knuds of
power (rom what sources) inflacnced vour parti-

Refleet upon o
whivh you recently participated

cipation and decision’

Power bused upon the ability 1o
give or to withhold  punishinent,
cither real or imagined by those po-
tentially affected. _

example: “There is a 5100.00 fine
for dumping here. We might get
caught.” “I can’t drop litter on the
trail. because the teacher might
once more embarrass me hetore the
class.”

scarce resources desired by others,

coupled with others’ expectation of

a positive result from gaining access
to those resources.

example: 1 1 do this, 1 will get a
salary increase.” “If you vote our
way on the Clean Air Bill, we'll
provide campaign funds.”

Power based upon others’ desire to
identify and/or associate with signi-
ficant others or symbols, and the

Power based unon the control of

.1«

b X

FTIMATE

U

ability to conti 7 access (o those
olhiers or svinbols,
cxample. “You  must  do o these

deeds mnoorder to join our group.”
“We ocan pain his support by vit-
ing  him  ta club - Saturday
might.”

(S8}

Power based upon the ability to
make anather person, act, policy,
program. or orginization respecti-
woilhy fovalty, and
power hased upon others” viewing a
personn, affice, or system as worlhy
by aclievement. aseription, or pro-

Ple g 0l

mise.

Power hased upon others” pereep-
Hon ol a ol information,
skill, knowledge. or wisdon as ere-

ditable and authoritative.

SO

UNinety-nine
reactors

cvatle. scientists
support for the
vencration of clean clectric power.™
“Dro Baunm and his colleagues have
considered this problem and their
position and supporting arguments
are convineng.

breeder

We have been thinking about sociul and political
power ot energy. But, since our concern is with
energy. het’s relate the two. Imagine this situa-
tion! “The Governor of the State of Florida and
most legislative leaders are concerned about the
energy problem. They want to influence the ener-
gy consumption of fellow Floridiuns at home, at
work, ¢te.” Give examples of what the Governor
and the legislative leaders might do for each of
the five types of POWER!

COLRCIVE LEGITIMATE
REWARD EXPERT
REFERENT

30
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Mot envirommerntal o tion propects sail o tarbig-
et waters the turbalence created s by tides bt
surging waters of clunge floodmg o te steady roll
ol tradition. The contlict between what & ind the
project group’s cfforts to force an inlet of change is
like the confrontation of waters in the Tdi River
Infet. This iy espedially tae o the wioup’s projeci
invalves an uattack upon particualarly sensitive tradi-
tional values (e, private property rights, the abaenee
ol formal sex cducation) or upon particularly strong
vested interests (e, Lax increases for ghetto parks
and programs, tixing wd depletion allowances), or in
the project group’™s attempts to cnptoy “rudical™ or
power-coercive chiange strategics upon those vested
interests or directed at expressions ot those tradition-
al values,

~The selection of o strategy is not only one detey-
minant of the amount of change which oceurs toward

the goal, it also is one determinant of the degree of

resistance the group may expect. Discussing the selec-
tion of chuange strategy reminds one of the attempts
to controi rivers and flood waters in ancient China,
Two cultural heroes representing competing schools

of hydraulic engineering and two rival schools of

morality were successively pul in charge of regulating
the rivers, First, the emperor appointed Kun {o the
task. For nine years, Kun directed workers on the
massive job of erecting huge dikes along the rivers. In
the Confuciun tradition, his direct assault upon the
problem was unsuccessful. As fust as he built dikes,
the waters rose, destroyed the levees, and flooded the
surrounding farms and cities. Kun was dismissed, sent
into exile, and killed,

Then, the legendary Yu tried his hand. His was
not a frontal assault, trying to confine and repress
nature. In the Taoist tradition, Yu's approach sought
to let nature take her course. For thirteen years he
directed the courses of nine rivers, deepening the
channels to speed the flow of wwater. His method
worked and he lived to become a cultural hero, Yu

O
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What Is Your Score 7

Designing An Action Strat

O:I

.Y

ey

craployad v wers Tithng in, detting nature take her
cottise o hetter stated as Knowingowhen fo relax and
when to straegle The Contunen's direct assault by
trying to master, dominate, and contral is. unfortu-
isrtely, much more akin to oour cultunal ideat of the
wredt prablem solver, Given o problem, we tend to
procvecd with an assuult, cvoliang sironger resistancee,

[t nray seeor tinid o some readers, but environ-
mental action groups anight well learn something
from ture and know when to let nature take her
courw: to know when to leave well enougl alene; to
know when to relux the pressure and when to strug-
sle. Selecting a change strategy s the first expression
of that knowing. Humility, trust, dependence, coms-
promise. and sensitivity  are honored values much
discussed by our old traditionalisis and the youth
for change. even when tacing the arrogance of power
and the heat of controntation,

As the research group does its diagnosis with the
rating and ranking of forees, a range of alternative
action strategies emerge. Fach alternative is a means,
a st of actions which have consequences, which
hapefully will get us close to our goals. As we look at
the alternatives open te change forces (strengthening
supporting forces and v ukening blocking forces), we

a.  Can we change this foree to our advantage?
b.  What gives us the biggest bang for the buck?
That is, which alternative gives us conse-
quences closest to our goals, given the re-
sources we have to apply? ‘
This is a simple cost-benelit analysis, where one does
whatever minimizes his costs and maximizes his gains,
and the resources.
But should one? An ethical question arises with
this decision-making style. Should we only assess
what action to tske, what means to employ, by their
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etiectiveness o getting us to jysfificd poals?

a, “What are our alterngtivey?”

b, “What resources do we have?”

o U Wihaeh alter native action has consequences
that get us to our podl vr closest to it for g
reasonable cost?™

d. “That one? QK let’s dont!™
In other woras, do the cnds god the costs justily the
means?

When two alternatives will ot us to our goals,
how do we deaide which to pursue? Ape we sitisfied
by the answer “Why the one that costs less the ope
thit takes the feast sweat!”

Stated another way, to accomplish o jastified
godl we iy select and act upon analtermative wlich
is morally nconsistent with our poals, the way that
we think life should be lived, The regns we select
must be justificd, just as ovr goafls yre justiticd: and
they ought to be morally and logicalty consistent.
The means we select say as much about our vialues
and the wiay we think ought o be lived as our goals,
Our means and our goals are retlections of ourselves,
We have to ask what they tell us about ourselves and
whether we are satisfied with that message!

Models of Change

In order to reflect further on the methods,
means, and alternatives we employ to produce change
in a problem situation, we can use two models. The
first model describes three processes for changing the
attitudes of individuals and groups. Each process re-
quires that the person or group trying to produce the
change take certain actions toward others. When we
select an action strategy involving attitude change, we
can ask which process is involved, what actions must
we take, and are these actions morally acceptable
given the situation and our Jife goals (the way we
think life should be lived and what we seek from life).
The second model describes three processes of social
change. Again, when we set forth to solve environ-
mental problems, we sct goals which usually involve
social change. Each process requires that we take
action toward others in conflict situations. The goals
and action alternatives we pursue can be categorized
in one of the three processes, We can raise the ques-
tion about what our change process tells us about
ourselves and the way we see and relate to others. We
can also ask whether the process is morally acceptable
given the situation and our life goals.

Q
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Scholars have written aboul two different social
change strategies.® One way might be called “Atti-

er.” The differences between the two change strate-
rivs are summarized as follows:

Power Stritegy Atlitude Change Stiatepy

1o Overstated . De-emphasized
whjectves differences
20 Stereotyped rival 2. Accurately differentiated

group to build
internal cohesion
1, Fmphasized coercion vs, 3.
4, Ulsed nbiguity in 4,
corinumciation

rival group

members
Emphasized truse
Used predictability

in communication
Emipliasized conciliation
Used hostility for

catharsis within

own group
Created a network

of social relations

using all groups

S bmpliads od s o 4

thecits 6.
o Used hantility for

predtesl et on

rival proup 7.
7. Towesdved athied

prarty an coahition

avainst rival

Three Processes of Attitude Change.

Willingness to change something is linked to the
attitudes of those who resist the change. Herbert C.
Kelman of Harvard University did research asking,
“How do attitudes change?” In answer to his ques-
tion, Kelman discovered three processes of attitude
change. The three process are “Compliance,” “Identi-
fication.” and “Internalization.”

CDNTRO},-FDWER ATTRACTIVENESS CRED[TAFTLE'IT

produces produces produces

COMFLIANCE IDENTIFICATION  INTERNALIZATION

"* CHANGE IN ATTITUDEZ

Compliance occurs when an individual or group ac-
cepts the influence of another person or group, hop-
ing to achieve a favorable reaction from that person
or group, or to avoid an unfaverable reaction. For
example, a person might wash the dishes because he
wants to use the dishes washed. His inother has power
to get compliance by her control of significant re-
wards and punishments. Attitudes are shaped here by
external rewards.

*Richard Walton, “Two Strategies of Social Change and Their Dilem-
ma,” in F. N. Cox, et al., Strategy of Community Organization (Itasca,
Ilinois: Peacock Publishing Company, 1974), pp. 343-349,



E

fientitication ocent when an indvidual o gronp
aceepts the mthience of another person o group

boecanse they wainl to teaintain or estoblish o satisty-
iy relaiionship with that person or group. For exai-
ple, o person might imitate o model Jov Numath's
style or clothinge to gratify self<image seeds, fantasiz-
ing about e aed Namath, A person might buy a
cortuin type ol car, an expression ot identification
with a group. The car s, D am a member ol the
b, Fhave it made in America”” A person might join
the ceo-action sroups beciuse Janet and Harry are
involved. She might enmoll m oan ceology course be-
ety o bearir o,

catese of the teavher’s pe,

when an
ol another

[furernalization ocours individual or group
jesepts the inflaence person or group
because the content of that mtluence ¢the ideas and
ideals of*vred or the actions suggested) are intrinsical-
yorewaraing: that is, the ideas and actions are belicy-
able givenn what the person or wroup believes and ure
acceptable given what the person or group needs or
vilues, For example, a person might accept a racist
position on school bussiag beeause it looks reasonable

,,,,, given hes perceptions, needs, seit-image, con-
cerns, ofe. Another person might enipioy new furming
techniques because the research data niukes sense und
helps him 1o reach his goals: increased inconme and
s’ conservation.

In order to pursue strategies based upon the
complianee process, the project sroup would have to
manipuliate significant rewards and punishments (o
get others to accept or do what was desired by the
group. “Pass a law to get everyone to hook up to the
scwer system or be fined.” “Give out Presidential
Environmental Merit Awards in a program to get
school children to do local eco-projects.”” “Japan is
slaughtering whales. Let’s have a worldwide boyeott
of Japanese-made goods.”

In order to use the idencijication process, the
project g-oup would have to enhance its reputation
and attructiveness, or recruit aiembers and allies with
sucti attractiveness as to get others to perceive them
as just and legitimate. An example of this was dis-
cussed in Scction V under the need for allies in the
power clite.

In order to use the futernalization process, the
group weuld have to present rational arguments and
the facts to others in order to induce a change. 1t
should be remembered that to the person or group
which is to change, the argument and the facts only
have to seem creditable. One can imagine a person
who supported the NASA space program because he
loved cheese and thought that travel to the moon

O
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would bring down the price! The ravist at o Klan rally
and the mdustrialist at a convention may be petting
bad facts and erroncous conclusions from speukers,
but artitudes are shaped by the perceprion of credita-
bility *

Three Proces-2y of Social Change.

Building o change strategy involves understnding
how societics and individuals change. The selection of
a strategy is u reflection of ane’s Leliets aboul how
change cecurs. Scholars have identificd (hree hasic
which may be deseribed, if overam-

chiang provesses,
plificed as follows
Power-coercive process. People mooour socicty  are
caught in huge, complex social institutions which
cause and perpetuate the basic problems of the sociul
and environmental order. To deal with them and to
cause change, persons must organize, control rewards
and resources, and compel change. For government
ard  public institutions this means mustering voltes
and infTuence as pressure. For individuals it mewns
exerting controls and manipulating rewards. For pri-
vate groups it means developing a countervainng foree
(1.v, oreanize consumers against industriafists and
merchants), The essence of change is pevwer.
Normuative re-educative process, I yvou want to solve
social problems, the basic difficulty lies with social
values, People need to examine the facts and reflect
on their values and social expectations. Change agents
ousness of others: What are the
problems? What is wrong with this or that? They
need to teach the skills of dealing with problems and
with social institutions (i.e.. guvernment, business).
This endeavor will lead to the solution or resolution
of problems and conflicts,

Ratiovual-cimpirical process. People will change their
beliefs and behavior and will change their social ar-
rangements if one simply presents the facts clearly in
a rational arguinent. People want to do “good.” they
just need information and rational discourse to chart
the way. If you want to get people to change social
arrangements to affect solutions of eco-problems. you
need accurate information, solid arguments. and a
forum for a dialogue with others,

*Herbert C. Kelman, "Compliance, Identification, and Internalization;
Three Processes of Attitude Change,” Journal of Confliet Resolution
Volume I (1958), pp. 51-60.



FUHICS AGAIN
Fach ot the Cor attitude mid social
chunpe raise ethical questions, Responsible environ-
mental action purticipants will want to cope with
these questions just w5 they cope with the decline off

Progesses

environimental quality.

The above processes  represent  categories
means (strategies) and the strategics must be justitied
as were your goals. The Tirst dimension of this is
factual “Will the strategy work? Will it accomplish
our goal? Will tore information really get people to
charee? Will this law really end pollution of the
Cake? There i o sense canning people inta think-
ing that cco=uction is moving us toward the resolution
of a problem, i you are wasting resources barking up
the tree with an inapproprisite strategy. That is deceit-
ful, dishonest. and disillusioning for team members
and communitics hoping for improvement,

The second dimension is moral, “Are our meuns
morally justified and justitiable?” Il the Nixon Oil
Company is deceitful in its advertising on environ-
mental fmpact, may we justly counter with exag-
gerated arguments, withholding evidence contrary to
our positic 77 Can we justly misrepresent ourselves to
win support from several influential members of the
Stuate Senate? Can we withhold our reasons and mo-
tives for setting gouls on this problem from others in
our group” Cun we “forget” to remind people that
improving the school playground will raise taxes or
will reallocate funds from ghetto reading programs!

When s it juss to manipulate people, to use them
as objects? By being closed? By being dishonest? By
using attractiveness to lure them into support for a
chanee? When is it just, justified, or responsible, if
ever,
desiroying plant and animal life and the courts and
government will not act, can we rightfully destroy the
factory? If we say “‘no,”” what obligation do we have
to the plants and animals? To others who will need
that eco-system for their survival in generations to
come? What are the legitimate otz of power (politi-
cal, economic, intellectual, socialy and the illegiti-
mate? What are the legal uses of power and what uses
should be legal?

What are the ethics of compromise? If we agree
to settle for less than our goal, are we responsible to
those who have supported us and those who were
counting on us? Have we copped out? Were we re-
sponsible (accountable) only to ourselves or to our
group? Similarly, if we get tired or frustrated, or if
the battle is taking longer and more sweat than we
anticipated, may we withdraw? May we change our
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voals drastically? What are jus prounds for doing so?

I, as Sam Keen learned, knowing when to relax
and when to struggle only involved us as individuals,
cthics would not be much of a consideration, But we
are not only involved as individuals, What we do
affects others to whoin we are responsible .ind ac-
countable, Hence the burden of cthical considera-
tions is always upon us,

How do you react to the folle ving advice?

[, In research and presentations be accurate,
Have lurd information to improve vour cre-
ditability and oo religbhility of you conclu
sions.

o

wentily #he equities o problem situations:
What human rights are at stake? What is the
public interest, the common good? Who is
paying the price for what is going on now in
the problem situation? Whe will pay the
price in the various alternative ways of solv-
ing the problem?

Using a first aid analogy, you stop blecding
by using the pressure points. What are the
pressure points - persons, groups, and insti
tutions—where you can exert influence to

lem? Where can you apply some good infor-
mation? Where can you get a prestige figure
or two to use that prestige to influence de-
cisicn-makers? Where ¢an you mount an eco-
nomic boycott or a publicity campaign?ﬂ

Offer constructive alternatives to solve the
problem, being flexible and willing to negoti-
ate and compromise on all but the vital
points. Self-righteousness, moral indignation,
loaded rhetoric, and other moral high horses
are usually dysfunctional at this point, Hang
loose!

Brief Bibliography
for Action-Oriented Eco-skills
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dom House, 1971,

Baldwin, Malcolm, and James K. Page, Jr., editors.
Law and the Environment. New York: Walker
and Company, 1970.



bennis, Warren, et ol cditors. The Plunning oy
Change. New York: Holt, Rinehart & Winston,
Inc., 1969,

DeBell, Garrett, editor., The Environmental Hand-
book. New York: Bailantine Books, 1970.

Fanon, Frantz, The Wretched of the Farth. New
York: Grove Press, 1968,

Freire, Paulo. The Pedagogy of the Oppressed. New
York: Herder and Herder, 1970.

Landan, Norman J,, and Paul D. Rheingold. The
Irnvironmental Law Handbook. New York: Bal
lantine/Friends of the Earth Books, 1971.

Love, Sam, et al. The Farth Tool Kit, New York:
Pocket Pooks, 1971,

Miteneti, John, and Constance Stallings. Fcotactics.
The Sierra Club Handbook of Environmental
Activists, New York: Pocket Books, 1971,

The Organizer's Manual. New York: Bantam Books,
1971.

Sax, Joseph L. Defending the Environment: A Strate-
gy for Citizen Action. New York: Alfred A,
Knopf, Publisher, 1971,
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O Tet™s do it You have detimed ihe prob v,
establishied some pust pgoals. and have your tesopreess
in order. You have nude w Torce tiold analvers aned
worked out g strategy which yvon teel i jost ad
responsible, Ax yvou begin vour peclornsne i
her the dangers of Joaded rhetorre and roonverhal
reactions which turn others off o make theny ore
rigid in their opposition to what yvou want lo do.
More s to be accomplehed with words and deeds
that build trust, reflect some humility (cver selt-
righteousness), and display an aduptabitity and will
ingness to compromnise (without loosing <ight of your
goals).

While vou pre performing, probabiy e iost
important procedural il ol getting goud
feedback to evaluate vour performunee and ity ac
complishments. You wre going te need hard daty,
responsibly gathered and reealistically deshi with, This
eviluation 1s twotold: first, vou need dataon what is
happening to you and the group performting and
secead, you need data on your accomplishments in
attaining the goals.

pasko s

WE &= ———= GUALS

2. What are our accomplishiments?

1. What is happening to us?

What is happening to us?

There are a vast range of questions which will
help collect this data. Are our procedures in meetings
effective? Have we accomplished anything in this
session? Have we learned anything? Is our group more
or less effective? How many persons contributed?
How many felt a part of the process? How many did
the necessary preparation? How many felt a4 sense of
accomplishment and sustained their commitment?
Have we drifted away from our original sense of
purpose and responsibility? Are people living up to
their contract with the group? Are we living up to our
commitments to cooperating groups and sipporting
forces? Are we rewarding group members adequately?
Are we recognizing and supporting cooperating
groups and those community forces which support
us? How can we do a better job at these tasks?

The group can mend its fences and sustain itself
if it can get good feedback on these questions and act
upon the implications of the feedback. Rewards are
important for ali participants, including community
support persons, Depending upon what seems appro-
priate, rewards can range from a smile and a hand-

Q
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biihe to prress publicity and ceremonial awards, T the

project b to survive and accomplish its poals, this
teatly means o fong hant and thus the group has to
sistatn isett and ity atlies, Revards ol all sizes and
Finds will hetp accomplish thit, (See Appendix B)

YWhat are our accomplishiments?

Aot of us tend to be naive, We think that ot
ideas are so great that everyone will realize that too,
as soon as we tell them! But atter the project begins,
we dearn what others already knew it ain’t so. To
attain the poals we want to attain tikes a long strug-
gle. Read some interviews with Ralph Nader or call
p aind chiat wath any local environmental hero who
has been successful, “Wild Horse Annie” Johnston
fought for twenty years to save the wild mustang
“rom pet tood canneries cnd the battle is far from
won. Campaigns to save scean mamimals extend over
a decade; meanwhile, spectes of whales are almost
extinet and voung seals are still clubbed to death,
One nght go on, but the point iy that eco-buttles
take a long time and often must be fought over and
cver, I you project involves great goals, it will fake
time to get results, If your project has more limited,
specific goals, such us a twenty-session eco-drama for
children each Saturday morning, then the time con-
straints are fixed. However, the need for evaluation
remaing as strong. What have you accomplished? Have
the participants in these drama sessions changed? Are
they more aware? Have you chatted with them? In-
terviewed them? Talked to a sample of their parents?
Checked out the impressions of cooperating and sup-
porting persons?

This feedback may indicate that you need to
narroyw or broaden your goals or intensify your activi-
ties, 1t may indicate that you need to rethink your
strategy and your force field analysis. As you per-
form, you are usually learning; this will help you see
errors and poor judgements and help you to try a new
itk or a new emphasis. (See Appendix B)

Changing strategies or goals is often painful once
the perfurmance has begun and the juices are flowing,
but the project cannot be so rigid that it pursues
ineffective action.

Attending to inter- and intra-peisonal matters in
your project group is also painful in that it seems to
take time and energy from the central tasks—reaching
your goals. But attaining the goal is not everything
for an action project, One of the benefits is self-
understanding and the intimacy of affiliating with
others on a worthwhile task. To ignore this is to lose

6
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ane ol the maportant bhenetis ofb the project. Lach
person in the group 1s acconntable not only (o iim-
selt and his community, but to his fellows in the
pronp, Lach person has the obligation to support
others, to help tul their needs and aspirations, Lo
see himself as part of their lives and being, That's
siinply part of heing just, or human, and it ought net
to be forgotten in the rush to accomplish g goal no
matter lhow worthwhile that goal s, To do less than
support and sustain others is to use them as things-
objects 1o be manipulated as moans fo an end.

Persons vitally concerned about environimental
gquality and the biotic community should be expected
to be caually concerned abont social quality and
persanal growth and  integry o close, Albert
Schweilzer’s words which appec od as o frontispiece
to this booklet are even more appiopriate here:

this: “1 am Lifv that wants to lve in the nidst
of other life that wants to live.”™ A thinking
mun feels compelled to approach all Iite with
the same revercnee he has tfor his own, Thus,
all life hecones part af Iis osvir expericnee ., .
We must try (o demonstrate  the essential
worth of life by doing all we can (o alleviate
suffering. Reverence tor life, which grows out
of a proper understanding of the will to live,
contains  life-affirmation, It acts 1o credate
values that serve the materiad, the spiritual, and
ethical development of muan.
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ENDIX A

ple Projects

Environmental Lducation

Environmental Awareness

Communily Environmental Service

Public Affuirs

A. ENVIRONMENTAL EDUCATION
Educational projects involve teaching one’s self as

as teaching others. For students in school it is
to see how science classes and social studies

classes might work on significant educational pro-
jects, But literature classes, art classes, and, in fact,
classes in all areas of the curriculum can develop
projects which are “on the mark.” This is demon-
strated by the following suggestions:

1.

Q

Write a serics of stories on environmental events.
Tape record them and let the public library loan
the casseites to parents for their children. Con-
duct a campaign to inform parents about the

tapes.

. Conduct a series of poetry readings or storyteli-

ing sessions for younger children. Go to elemen-
tary schools or day-care centers--or arrange ses-
sions at the public library on Saturday mornings.
Use environmental stories and poems so that
children can think and chat about nature.

. Prepare a series of quotation books or photo-

books using old magazines, Call them The Reflec-
tion Series and donate the bound copies to the
public library.

. Set up an Environmental Study Area for your

school or club—or for elementary school stu-
dents. Write to the National Park Service about
its 5. T.E.P, program,

Write a series of haiku (short poems) on natural
beauty on your area. Arrange for the local ETV

station to broadcast your poetry reading. Or
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0.

I

12.

13,

14,

15.

38

print up litthe bookkets and distribute them in the
community, especially fo senior citizens.
Hold an Environmental Festival (o celebrate
natural beauty, Invile and arrange transportation

" tor senior citizens and then spend a sunny after-

noon singing and talking with the ekderly on the
joys of a clean environment, Share and learn
from one another,

. Make a set or two of shadow puppets, Write some

cnvironmental stories (romances and mysteries),
Put on shows at the public library, in elementary
schools, and in shopping centers.

. Write up dilemma situations dealing with the

environment, Present the case studies to others
and discuss their deeisions on those cases. Try to
involve groups with young persons and older peo-
ple.

. Design and teach a mini-course on bike repair for

persons of all age groups. Repeat the mini-course
each time you can get an audicnce together,
Encourage more bike riding and less automobile
Lse.

. Help some younger students write a newsletter or

write a booklet on an environmental issue. See
that the book gets to a library, or that the news-
letter gets printed and distributed.

Using a book by Roger Tory Peterson, prepare a
big set of bird study cards. Work with teachers
and camp counsellors in using the cards in bird
study situations.

Design environmental playgrounds for children,
Share your plans with others. Get their reaction
and help. Find an open space or an old play-
ground and see what can be done to improve it,

Get information on the S.T.E.P. program of the
National Park Service, Washington, D.C. Put on
STEP programs for children in your community.

Hold an environmental art class and festival in a
city park. Display art made of junk. Teach people
how to use trash and junk to produce useful and
beautiful things.

Make a slide set or picture card set of contrasting
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. Set up a bee colony or an ant

tatial to find ont
whoere they would ke to dive choosing one of
the two pnetures e cach comparison, After going
throuph several chiotces, ask thent 1o sumiarize
fiorr place 1o Hive™ preferences. As they leave
the interview ask iem to think about their town
in the next twenty yvears  will it meet their pre-

ference us a place to hive?

U, e rview pm,)plv

Plan u bicyele round-up for persons iny.ur coms-
munily. Arrange bike tours of the terrain about
vour cily. Plan plenty of stops to explore and to

cxperiencee.

Cosadinct o cotmuonity canoe i or rubber-tithe
float down a river. Build in many stops o ex-
plore and to refleet,

Plan and teiach o noni-cotrse on alternative hife-
styvles and their environmental unpact.

Conduct a poster contest dealing withh Urban
Design Award prizes lor various age and interest
groups. Jnvolve the whole community. Hold an
vpen-air showing in a park.

Work with your history class to do a study of the
growth of your city and the environmental im-
pact. Get data from older persons who have ex-
perienced your city for a long time.

Hold a town-wide environmental fair. Close off
streets, Arrange for booths selling ‘“junk art,”
white elephants, handicrafts, Have plenty of na-
tural foods. Have bike repair, art forms, etc. Have
information booths by wildlife and environ-
mental groups.

Design and conduct a variety of environmental
experience for others, i.e., nature work, aesthetic
walks, bird study, clean-up hikes.

. Do an 8mm film or a video-tape for an ecology

class or an environmental club. Focus on a key
natural process or a problem,

slony for elemen-
tary school students, Write a little guide book to
help them to observe and to learn.

. Arrange for a group survival campout. Take along

a leader who knows natural foods in your area

34
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33.

34.
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and comip For o weckend  Tiving off the Tand and

leiarning,

Do o Foxtire book on handicrafts which save
energy and revive pride in craftsmanship, Distrib-
e your book (o public libraries,

CoServe us an assistant to church or school teachers

and prepare teaching ideas and exhilerating en-
vironmental experiences for children,

Contact state, local, and federal agencies Lo get
brochures and flyers. Put together and distribute
Environmental Information Kits for schools and
civie groups. Do o follow-up study to see if
schools and civie groups used the kits and assess
the impact of that usc,

. Keep a chart of things that change as the seasons

change. Do a mural for your school or a bank
lobby depicting these changes over a year’s span.

Build a balanced aquarium or terrarium. Place it
in a public place with posters to show how living
things depend upon each other-*The Web of
Life.”

7

. Do a drainage study of a place in your communi-

ty. Compare asphalted areas, grassy spots, and
land cleared for construction. What happens to
water run-off? Report to the public and govemn-
mental agencies.

2, On weekends in your community, set up SOIL

MAKING Booths in local shopping centers. Get
people to stop by and explain to them how
precious it is and how we are adversely affecting
soils and soil quality. Use charts, posters, and
demonstrations (rub stones together, use samples
of humus, etc.),

Find a place in the school grounds or in the
community where the land is bare and the soil is
washing away. Conduct a demonstration project
on ways to hold the soil, Attract visitors to this
place and distribute Soil Conservation Service
(U.S. Department of Agriculture) literature on
soil conservation.

Help your school and/or neighborhood librarian
set up a special section or display of environ-
mental books.
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35, Convince u local book store to donale a serics of
environmental paperback hooks for the hospitad
library.

Teach children younger than you to tdentify five
kinds of trees, If you do not know five kinds, get
soime one to teach them to you.

36,

B. ENVIRONMENTAL AWARENESS

Awareness programs in schools and out in the
community are vital to any attempt to maintain and
to improve the quality of the environment--and the
quality of life. Our social and political system de-
pends upon public awareness and concern. Our sys-
tem responds to public demands, The Tollowing pro-
jects are suggestive ones which will poomote aware-
ness—and hopefully the demands for environmental
protection:

l. Hold an environmental film festival at school, at
the library, in a shopping center, or in a down-
town park. Show a variety of short films, Use
several projectors and some slides,

1o

Establish environmental outposts where col-
leagues observe community environmental go-
ings-on. When something significant happens,
send out a press release to the media. For exam-
ple, open burning, massive land clearing, roadside
trash piles, smoke pouring from stacks at night.

3. Conduct a literary contest for all age groups.
Arrange to publish the works by the winners.
Give out awards.

4. Monitor streams and/or air quality in your com-
munity. Report directly to the public.

5. Hold a slogan contest. Print up the best on bump-
er stickers and distribute. Involve all sectors of
the community.

6. Conduct public art show. Mark off a plot on the
edge of town or on the beach. Bet everyone to
pick up the litter and make something “creative”
or “useful.” Award prizes if you want—but every-
one is a winner. They have something to keep
and they have a cleaner environment.

7. Arrange a skit night at the local firehall or school.

Get the power structure to participate (politi-
cians, lawyers, teachers, religious leaders, etc.).

Q
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9.

i 0.

13.

15,

16.

17.

Scll tickets with the proceeds going to a local
churity, Muake sure the skits have an environmen-
tul message.

. Write some really fine speechies on environmental

issues and set up a “Speakers’ Bureau™ at school
for community proups, Don’t forget to illustrate
your talks with good slides of what’s going on.
Using the tape recorder for radio and a video-tape
recorder for TV, do some spot announcements.
Get them on ETV, TV, or radio programs.

Work with the modern dance group to do a
community program on the environment.

. Get the school principal to turn off the water for

a day. Or to turn off the electricity for a day. Or
to turn off the air conditioner or heat for a
couple of days. Collect data on student-teacher
rcaction.

Sct up a coffechouse in school or out in the
cummunity. Conduct rap sessions about environ-
mental issues.

String banners across streets dealing with environ-
mental messages. Make banners to hang in public
places. Get a message across.

. Arrange with several schools to participate in an

ecology parade. Deal with local or state issues.
Have bands. Clowns. Floats. Cheerleaders. Politi-
cians. Environmental heroes.

Hold a bicycle race for environmental quality.
Get radio-TV personnel to participate to be sure
of publicity. All contestants must carry an en-
vironmental poster with their number on it.

Try No. 15 as an egg roll. As a scavenger hunt,
Etc.

Conduct a street art festival stressing ‘“Nature.”
Or hold a music festival or a drama festival or a
storytelling festival stressing “Nature.”

. Throw a community fish fry or banquet to get

people together to rap on environmental con-
Cerns,

. Publish and distribute a booklet on how to save



energy and paper waste at Christimas.

At the local shopping mall, set up a teahouse
where tired shoppers can stop for tea and a rap
on “Man and Nature.” Use slides and poetry to0.

. Work with local history buffs to put together
displays on the Man-Land relationship in your
area over the past 100 years. Get the displaying
into schools and into the community.

22 Make musical instruments off natural materials.
Put together an orchestra and do some communi-
ty performance. Stress Nature inoyour music as
well as your instruments.

23. Get the population growth projections for vour
community. Do a slide show with the projections
and their likely implications. Present the show
our in the community.

24. Do a shde show on the historical growth of
population in yvour arca. Show the results in voor
place. Present this to community audiences,

25. Compile an environmental songbook. Pring it up
and distribute to Scout and other community
groups.

26. Orgunize a retreat for o weekend where members
of your community can go and together write
shortstories and playlets on the environment. Try
to get diverse age groups innlved.

27. Hold a folk-art, folk-music be-in to lament the

30
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plight of the bald eagle symbol of a people.

8. Do a series of information flyers on various en-

vironmental issues (i.e., fire ant controversy, per-
tional forests). Place in holders out in the com-
munity marked “Take One.”

. Make a set of puppéts and put on environmental
playlets in schools. Make symbolic Indian pup-
pets and masks to do Indian myths which have
environmental messages.

. Do a pottery project where you use the good
carth to make pots. Then, plant local flora in
them. Give the plantings away to friends in the
community and environmental heroes, each with
an environmental message,

RIC
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38.

39.

40.

41.

42.

Al

. Make mobiles, murals, or shop window paintings

out in the community--each with an environ-
mental message.

2. Do some graffiti boards and collages in school

with environmental messages.

3. Write several original plays and enact them in a

“street theater” setting. Let appropriate officials
know what’s up prior to setting forth,

Load the school and local newspapers with let-
ters, book reviews, photos with captions, and
short articles on local environmental problems.

. Stund outside the gates at sporting events to hand

out fortune cookies with an environmental mes-
sage- a prediction on our future.

Do an article for a local magazine and illustrate it
with photographs or sketches,

. Hold a teach-in on the local environment. Get

Arrange a vegetable lunch to help attract people.

Document what has happened to a stream, a
picce of ground, a body of water. Present your
findings in a photo essay on a wall in a shopping
center. Don’t forget to get permission before
placing the photos.

Conduct a community awareness survey to see
where people are on environmental concerns. Do
they know? Do they care? Are they willing to
pay the price?

Get a spot on a downtown street, outside church-
es, or in a shopping center and set up a junk art
gallery. Learn to weld and make your own art of
metal junk.

Make some symbolic artifacts and perform the
rites of others (i.e., Hopi or Navaho Indians)
which express a relationship to the environment
different from Western man. Perform in schools
and in the community.

In a corner of the student commons, set up a
parachute—upside down. Invite people to crawl
in the bottom (through the hole) and rap on
environmental issues. You can play a cassette
tape of some heavy environmental music. Or a
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48.

49,

50.

friend can sit outside with a slide projector and
play environmental slides against the side of the
chute which look great from inside ... It’s like
sitting in the ocean or being at the beach or
climbing a mountain depending upon the slide.

. Get information from your county agricultural

agent and from natural foods authorities (try
books in the library). Develop a model school or
backyard garden for people and wildlife. Invite
the community to visit and promote gardening
for food, beauty, and wildlife.

Adopt a tree. Have every member of your class
adopt a tree and care for it and care about it.
Encourage others to do the same.

With information from EPA and other public and
private agencies, conduct a public information
campaign on automobiles and energy use (also
pollution). Write and distribute leaflets for per-
sons about to purchase an automobile.

Write to the National Wildlife Federation and
obtain information on their backyard refuge pro-
gram. Conduct a neighborhood campaign for
backyard refugees. Don’t forget your own yard.

Study overpopulation of domestic animals in
your community (i.e., abandoned animals run-
ning loose). Report to the public on what is being
done about this and on what in your judgement
should be done. Muster public support for action,
if action is needed.

Examine the use of pesticides in the production
of your food supply. Consider the costs and
benefits of using, or not using, pesticides. De-
pending upon your conclusions, conduct a “Buy
Wormy Apples and Blemished Oranges” cam-
paign or a “Happy Face Citrus for Man and Life”
campaign.

Organize and conduct a community forum on
“Religion and Nature.” Involve local religious
leaders from a wide variety of faiths.

Arrange with your principal to run the school for
a week without electricity. Do reports on what it
is like to be without power and invite parents and
the community in to discuss the problems which
arise and adjustments which this involves. From
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conserve electric power.

Work with the superintendent of schools and
other officials to set up an effective Council for
School Campus Beautification. Develop a plan
with the committee and work to implement that
plan on all school grounds in your community.

Develop anti-litter beautification and/or environ-
mental awareness flyers for local businessmen to
include in their monthly billings.

Raise funds to obtain EPA and state health de-
partment publications on garbage and solid waste
disposal. Distribute this to civic agencies and
school groups, promoting improved waste dis-
posal in your community.

C COMMUNITY ENVIRONMENTAL SERVICE

Teaching about the environment and promoting

awareness are appropriate, but left alone—without
personal action—they have a hollow ring. The projects
in the following list involve students and others in

community and its environment;

1.

Paint and place trash cans and litter baskets
about the school grounds and with permission in
parks.

. Distribute litter bags for cars. Get a local busi-

nessman or civic group to underwrite the cost of
the bags.

. Conduct a clean-up campaign in your communi-

ty. If you want, focus on a specific place like a
schoolyard or a park. Get people together to
clean it up one Saturday morning and follow-up
with a pancake luncheon,

. Design a park for small children on a small plot in

a park or playground. Get permission first and
then be creative.

. Hold a series of white elephant sales, swap-shops,

and exchange s0 that people may share their
junk. It’s a great way to recycle,



1.

14.

. Conduct a “Plant a Tre’

. When something happens to favor environmental

quality in your area, develop and conduci a vic-
tory celebration (no ticker-tape all over the
place). Victories seem few and far between so get
ready and stay ready. Be sure to involve local
politicians in the victory celebrations and don’t
forget the principal and businesspersons,

T campaign. Contact the
Florida Forest Service to secure seedlings: they
could be planted in parks, on roadsides, in
schoolvards, ete. In all cases, plan the plant-in
with appropriate officials first.

. Arrange to label trees and other plants in 2 down-

town park to help “educate all of us.”

. To supplement No. 7 above, arrange a booth to

distribute seedlings to the public if they promise
to plant them. Give out some “Johnny Apple-
seed” buttons of your own design and manufac-
ture to ecach person promising to plant trees.
Better, design some ‘“‘Freddie Forester” buttons
for children and their parents who will plant and
care for the seedlings.

Teach a mini-course on auto tune-up everywhere
you can during the next several months. Figure
out ways to get as many involved as possible.

Hold a contest to accumulate ways to save energy
at home and in schools. Once the contest is over
and prizes awarded, implement the suggestions.

and suggest ways to save energy. Figure out what
to do if some persons are flagrant in their abuses

construct birdfeeders. Give these away to senior
citizens and school children.

Contact the city or county officials and set up a
community compost pile. Each person contrib-
utes his or her leaves, yard trimmings, etc., and
gets back compost. The government officials can
contribute, too, along with the highway depart-
ment.
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23.

to compost, establish a school compost heap. Use
it for school beautification projects. Perhaps a
way can be found to use waste paper, food
wastes, etc., in the school heap.

Talk to the faculty and principal to set up proce-
dures to recycle all school paper wastes and metal
wastes. Set an example for the community.

Use the school grounds to provide community
vegetable garden spots. Or get an interested land-
owner to contribute or rent small plots. Develop
the soil and set a model for organic procedures.

Contact people on your block and turn them all
on to organic procedures. Hold a mini-course.
Use your yard as a training ground and a model
for recycling and organic gardening.

Identify a real sore spot in the community—an
environmental sore-spot. Arrange to clean it up,
i.e., a pond in a city park, a roadside reststop.

Set up a school wildlife management area in
conjunction with a landowner or state forest peo-
ple. Burn it off in fire ecology methods and set a
model for others.

. Find a plot and set up a school herb garden. Give

the harvests to community leaders who in en-
vironmental battles have stood at Armageddon.
They are our children’s heroes—add some spice to
their lives now.

. Attend the next rattlesnake round-up in your

area and observe. Report your observation to
local officials.

Work with friends to plant gourds. Once grown
and dried, make birdhouses to hang in pine for-
ests.

24. Read Ian McHarg’s Design with Nature (New

York: Natural Science Press, 1969). Then rede-
sign your yard using what principle you can.
Contact the National Wildlife Federation, Wash-
ington, D.C., about their backyard wildlife pro-
gram.

. Conduct a public information campaign on what

to do in case of an air pollution alert. Muster
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29.

30.

32.

34,

community media for this task.

. In cooperation with Florida Forest Service per-

sonnel, promote awareness of Arbor Day. Distrib-
ute leaflets and arrange for a ‘‘tree sale” with
Forestry officials. Assign fellow students and
friends to specific neighborhoods to get trees
planted and cared for in the months following
planting. Don’t forget to assist senior citizens and
children who need help in caring for their trees.

. Do a three-month study of local media (news-

papers, radio, TV) on their coverage of environ-
mental matters, Assess the content of the cover-
age for environmental attitudes and concerns.
Report to the publisher or station manager.

. Develop a nature trail for your school or another

school.

Develop the organizational structure and objec-
tives for a community-wide organization of citi-
zens to monitor environmental quality and to
confront environmental problems. Survey com-
munity interest in forming such an organization.

Develop an outdoor classroom for your school.
Select an area with teachers and school officials.
Plant and develop this area, including a place for
seating and demonstrations. Inventory the vegeta-
tion, physical features, etc. Plan the use of this
new facility with teachers.

. Work with local or county officials to develop an

Anti-Litter Campaign and effective local ordi-
nances to control and eliminate littering.

Do an air pollution study in your community
over several months and report to responsible
officials. Use a Ringlemann smoke detection
chart on a regular schedule at selected points in
the community.

. Select a stream or pond in your community

which is threatened by pollutants. Do a water
pollution study over several months, employing
ph, dissolved oxygen, and phosphates tests. Re-
port out your findings to the community.

Do a litter study in your community. Select fifty
foot sections of sidewalks and roadsides random-
ly in your community. Once a week for several
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months, collect and weigh the litter collected.

tions,

D PUBLIC AFFAIRS
Education, awareness, and personal service are

mighty forces in environmental protection. But our
society has a political process to effect social con-
cerns and public demands. It is through this process

public policy decisions are formed on environmental
issues:

1.

i

L]

Conduct several community-school conferences
on alternative sources of energy and/or on the
conservation of energy in your community.
Then, take some positive action.

. Survey your community on the possibilities for

bike paths—or the improvement of existing bike
paths. Develop a plan to encourage the use of the
bike paths—for persons of all ages.

Survey your community on mass public transit,
What facilities exist? Given community needs,
what is the schedule like? Who uses the system?
Who could be encouraged to use it? Develop and
conduct a campaign for better facilities and more
community use of the facilities,

. Write and distribute position papers on local en-

vironment issues—especially to civic and govern-
mental agencies. Hold dialogue sessions with
members of these agencies to elaborate on your
mimeographed position papers.

. Hold a community conference on solid waste

disposal and recycling. Present the vast array of
alternatives and use small groups to explore each
with your community in mind. Present the con-
ference summary to the county or city council.

Conduct a community campaign on the need for
open space and the acquisition of park lands.
Show people what life might be like in your
town.

. Develop and use in the community a slide show

on a local issue—i.e., the need for a park, the
need to save a local marsh, the need to block a
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big highway, or to find unother route.

Environmental Decisions™ by government and by
individuals in your community. You might plan
an awurds program, or hold a banquet,

Plan and muake a video-tape presentation on an
environmental problem. Then, use it with civice
groups around the city,

Do a survey of noise pollution in specitic arcas of
the city (Le.. school zones, hospital zones), Re
purt vour findings with suggestions for improve-
ments to the appropricte community ottivials,

. Conduct a campaign for or against a state bill or

local ordinance proposal which will attect the
environment in your area. You might even pro-
pose an ordinance or bill to the appropriate offi-
cials and muster community support.

Get coptes of Environmental Protection Agency
{EPA) pollution regulations or regulations from
state or local agencies. Then sunvey your com-
munity to see how they apply and to see if they
are being violated. You might be especially inter-
ested in hazardous waste disposal of toxic, ex-
nlosive. radioactive. biological, or chemical-
idustrial wastes,

Design. write. mimeograph, and distribute a Vor-
ers’ Guide to a forthcoming election in your
positions on environmental issues for the guide.
Let them re-read their statements before publica-
tion. Then, go to print and distribute widely.
Don't forget to type in the name and address of
your group on the bookIRt--it’s the law,

Write up the history of an environmental battle
in your area--something like the Jetport, the
Cross Florida Barge Canal, Turkey Point Nuclear
Power Plants, or land fill operations along the
coast. Bind your history and donate copies to
local libraries.

Using published cartoons or your own, do a Car-
toon Booklet on the Environment for young
children. Print up copies and distribute to schools
and to local government officials. Donate copics
to the public library and to school libraries.
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6.

19,

Prepare a photo essay (twenty 8x 10 prints) on a
local environmental problem. Get permission and
mount the essay on the walls at city hall or at a
bank.

brightly colored folders, put in mimeographed
sheets containing civic and pressure groups con-
cerned about the environment. Household tips on
saving energy and preserving nature, Addresses on
“When to call if .. " and “Where to call if .. .”

. Perform water tests in the local lake, stream,

river. or water supply over g period of months,
Then report to city or county officials what you
discovered.

Work with the local Tuberculosis and Respiratory
Discase Association in public concern programs
and in governmental information efforts dealing
with air pollution and air quality legislation.

. Work up i survey form (questionnaire) and pro-

cedures to coliect data from adults in your com-
nmunity on an cnvironmental issue. Report your
findings to local und stute government officials.

. Arrange spot announcements on TV or rush in to

respond to TV editorials dealing with environ-
mental issues. Conduct letters-to-the-editor cam-
paigns. Prepare 30-second radio spot announce-
ments. All directed toward a specific local issue
involving environmental quality.

. After reading lan MacHarg’s Design with Nature,

do a cost-benefit analysis on the channelizing of a
stream. Report to the U.S. Department of Agri-
culture’s local representative or to the U.S, Army
Corps of Engineers.

. Prepare a study of the possible uses for a state or

national forest. Rank order these uses given your
values, Then, present your findings to the state or
national forest personnel in your area. Send
copies to Tallahassee or Washington.

Visit the sewage treatment facilities in your town
(Don’t fall into any privies). Can the job be done
better? How? Do some research on treatment and
the environmental benefits of proper treatment
and uses of sludges. Report to the appropriate
officials.
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28.

29.

. Do an energy study of your classroom or school,

How is energy being consumed? Is all of that
consumption worthwhile? How c¢an the less
worthwhile uses be reduced or cut out? Report
to the school board or to the superintendent.

. Try some more and follow up on No. 25. Design

a classroom of the future or a school of the
future, watching how much ehergy is used. Share
your design with school offjcials, local architects,
and the general public.

Obtain areal photographs and land-use maps of
your area. Layout the areas which, in your judge-
ment, should not be ‘“developed.” State your
criteria and arguments and present your position
to the city or county planning office,

Select a governing authority in your area which
makes environmental decisions (i.e., rules, ordi-
nances, guidelines). Study the formal decision-
making procedures of that guthority. Then, pre-
pare a citizens’ guide to the jnformal power struc-
ture influences on that decjsion-making process.
Interview persons throughoyt the community to
get their impressions of its decision-making. Who
seems to have great influepce? Which persons,
not officially in the authority, sway the most
weight? Why? How?

Muster community participgtion in a letter writ-
ing campaign on a national environmental issue.
Set up committees to recrujt letter writers to see
that the letters are written and to provide a
clearinghouse for the analysis of the response
from politicians and the influence the letters had.
Report your findings to the public via the media.

. Locate a burned-over forest area or g site cleared

for construction. Do a study of water runoff as it
affects streams over several months, Report your
findings to local officials.
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APPENDIX B

Pt

. How clear were you about what you were sup-
posed to be doing and why you were doing it
during this session?

Evaluating Your Endeavor

A Group Effort Reaction Sheet
Very —T - Very
B. Final Questionnaire Confused 1 . Clear
What. in particular, did you find confusing or
unclear?
Date____ e

T

Name _ . All in all, how well was your group working during

this session?

REACTION SHEET

We Seemed to We Worked
I. How productive has this session been for you Be Hung Up, T T Very Smoothly,
personally? Stymied — Effectively
Now — Extremely . What seemed to help your group in its work?
Very Productive
Productive - T What seemed to hinder your group?

What contributed to productivity for you?
4. Additional comments and feedback: (i.e., [ learned

What hindered productivity for you? R I felt e, I had hoped
. lwoudliketo__________, we
should____ )
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FINAL QUESTIONNAIRE

Name. .
Date . — 3. Did you try using any of the ideas or skills in your
projects?
1. To what extent has this endeavor fulfilled your ——Yes, regularly
expectations about what you personally might get AR
out of it? - Yes, occasionally
Has not come L Has exceeded __Yes, once or twice when we had assignments
up to my ex- T my expecta- i
pectations. — tions. —___No, not at all (Go to Question 4)
a. What exactly has happened that brings you to
this conclusion? a. How comfortable, natural to you, did it feel?
L , ) Not at all, Very comfor-
. 2. Think for a moment about the methods used in [ was and - N table natural,
this endeavor. All in all, how would you rate them? am still a whole new way
(CHECK ONE BOX IN EACH LINE) very uncoms- - of working.
fortable.
Only restated ' Offered new in- b. Did you notice any effects (positive or negative)
orprovedwhat | | | | sights, new ways of you using these skills or ideas?
I already knew. of viewing old )
problems. ___No
, . ] ) Yes
Spoke to impor- Missed the im-
tant issues, vi- I portant issues. Please describe any effects you noticed?

tal concerns vital concerns,

4. In all honesty, do you plan to use the ideas and

Hard to under- Clear. skills presented in this endeavor as an integral part
stand, complex, . understundable. of your social participation as a citizen?

full of “jargon”
) No (Go to Question 5)

Ideas, skills, . Requires changes  Yes

methods can be in conditions that T

used immediately I'have no control a. Please give at least one concrete example of
under existing over in order to use. what you will do differently now than you
conditions. would have done before.

b. What help or resources (materials, other persons,

i%it;ﬂe “how to” ——, . Provided real etc.) do you feel you will need to fully
help for my 1 how to” help for implement the skills you have learned?

actual work in my actual work in

the project the project.
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3. Where there any points in the endeavor where you
had a feeling of sudden insiglt, of really knowing
what it was all about (an “*Ah ha™)?

No. [ was always pretty clear

No. 'm still in a bit of a muddle

Yes. What in particular triggered the insight(s)?

6. Where there any points in the endeavor where you
had a feeling of complete confusion and/or frustra-
tion?”

No. [ felt almost no confusion or frustration.
No. any confusion or frustration was cleared up

pretty quickly.

Yes. What in particular fed to hat feeling?

Has the confusion or frustration been resolved?

—_Yes, how?

O
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7. People participate in such endeavors for a variety
of reasons. Please check honestly any of the
following reasons that apply to you, and CIRCLE
the checkmark of the reason which was MOST
IMPORTANT in your decision to attend.

—— It satisfies a requirement.

— Many others were attending.

__ My superiors suggested | go.

——— My superiors gave me the opportunity to go.

| was selected to attend.

— My attendunce was paid for.

. Feame because T really wanted to learn.

—_1'd heard

—— [ had a particular problem to solve or deal with
and thought this project would help me.

— Other (Be Specific)

&. Now that the endeavor is over. how would you
sum up the experience?

Not very — Extremely
worthwhile 11 [ 1 worthwhile

Major factors contributing to your gssessment:



